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CHAPTER I
THE PURPOSE AND THE ORGANIZATION OF THE STUDY
The fi rs t and most serious conc ern f o r t h e college supe rv is or is tn

,_ack of a de f inite de s cr i ption of his job. l

Perhaps the cause of t h is

d1Lemrna is the diverge nt practices of the d if ferent t each e r educ a t ion
prog r ams offered by teacher trai ni ng i nstitutions.
Student teaching is cons i dered to be the pinnacle of the educa t i on
s p iral f or student teachers who are training to become professiona l
~edc h er s _

The c o ll e g e supervisor of student teachers is one of the most

1nfluentia l individuals in guiding the student through the teachertraining program .

An efficient college supervisor is one who is awa re

of hi s r esponsibilities and who practices effective guidance and s uperv i s ion i n developing the professional growth of the student teacher.
Purpose of the Study
The purpose of this study was to develop a guide to be used by the
business education college supervisor in training student teach ers at

t he College of Southern Utah.

The guide will be used in implementing a

program of s upervising the business student teachers in the secondary
ducation program.

lThe College Supervisor--Conflict and Challenge, Forty-third Ye a rbook
o f the Association for Student Teaching, (Cedar Falls, Iowa: State
Co llege of Iowa, 1964), p. ll.

Need and Importance of the Study
The College of Southern Utah was granted a four-year liberal art s
program by the 1965 Utah Legislature .

In this program the bu siness educa-

tion department at the college wa s given the responsibility of developing
a teacher education program as a part of secondary education.

The chal-

lenge of c reating a program that will attempt to accomp l ish the goals of
ac her educat ion is comp1ex, but guid e li nes are nece ssa ry to fa c ili tate
a urogram that will insu re a de quate training for the student teach er.

The c ol lege s upe rv i sor has on
teacher educatio n program .

of the most influential roles in t he

The re la tionships of the college supervi sor

among th e di stric t adminis tra tion, cooperating teacher, and student

teacher vary in pra c t ice and
teacher educati on.

~n tensity

in t he different institutions of

Each institut i on has given birth to teacher educa tion

sys tems through ideas of othe r schools and through the efforts of idea s
unique to the area and the institution.

This s tudy was chosen to develop a guide for the college supervisor
of business education in understanding his role and responsibil ities as

wel l as understanding the responsibilities of the people involved in the
student teaching process.
Analysis of the Study
The study attempted to establish a guide for the college supervisor
of business education student teachers by interpreting methods and philosophy related to the followin g topics:
l.

Business Education's Rela tionship with the Education Division.

2.

Qualifications of a College Supervisor.

3.

Defining the Supervisor' s Role with the Student Teaching Personnel.
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4.

Se l ect i on of Cooperating Teachers.

5.

Assignment of Student Teachers to Cooperating Teachers.

6.

Vis i t s and Observation s t o the Cooperating School .

7.

Conferences with Student Teachers and Cooperating Tea chers.

8.

Student Teaching Seminar Class.

9.

Evaluation of Student Teachers.
Limitations of Study

The study has th e followin g limitat ions:
1.

Thi s s t udy is lim i te d to the ob ject i ves and po licies estab l i s he d

at th e Col l ege of Sou t hern Utah .
2.

Th e gu ide wi ll be developed from those practices the wri t e r

selects and believes to be pertinent to the College of Southern Utah
si t uation .

Definitions of Terms

l_

Col lege superv isor of business ed ucati on student teache rs or

col l ege su perv isor of student teachers or col lege supervisor or super-

vi sor --In order to avoid repetition of a term that is used frequentl y
in this study , the four terms wi ll be used synonymously.

These terms

refer to t he college faculty member responsible for the supervision of
a s tudent teacher(s) in business education.
2.

Coopera ting school -- an off-campus school which by agreement

prov ides facilities for the teacher education institution for student

t eachers , observations, or research .

3.

Director of student teach i ng--the individual in the teacher prep-

a r a t i on institution r esp onsib le f or directing or coordina ting the stud ent
teaching prog r am .

4
4.

Stu dent teach ing or practice teaching --the peri od of guide d

teaching during which the college s tudent takes increasing responsibility
over a per i od of time f or the wo rk of a group of pupils.
5.

Student teacher--the col l ege stu dent who is acquiring practical

teaching expe r ie nce under supervision and guidance.

6.
·~~o o l

Cooperating teacher--an off-campus teacher in a cooperat i ng
in whose classroom the student teach er is plac ed for superv isi o~,

g~ idance~

and evaluation during the s tu dent teaching experience .

Research Design

The data for this study were gathe re d from a review of litera t ure
published duri ng the last te n years, s tud i es on teacher education made
aL various unive rsici es, teacher educa t ion programs of various unive r -

sities , a nd policies and objectives establis hed by the secondary educati on department of the Col le ge of South ern Utah.
A r ef inement of responsibilities and methods was developed from the
r e'; iew r f lit erature and placed into a gu ide for the College of Southe rn
Utah situation .
The guid e was duplicated

and sent for evaluation and comment to ten

autho rit ies in the field of business educ ation, a superintendent, a
second ary principal, a cooperating teacher, and a former business educa-

t ion student teacher.
The gu ide was then reconsidered in the light of the comments made from
t he evaluation and appea rs in revised form in the Addendum of th is s tudy .
Organiza tion of the Study
In order to fa c i litate the re ading of this study, a brief des cr i pt ion
of tho

o~gan iz at ion

of t he material is presented here .
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Chap ter I has int roduce d the purpose of this study .
Chapter II reviews the available literature in the area of supervisi ng student te ache rs .

Ch a p ter I I I pres e nts a rev i ew of the c omments made by the eva l uation
team.

Chapter IV consists of a summary of the findings and recommendations
r~y

fu ture study.
~he

w~ ich

Addendum pre se nts t he gu id e

t hat has been eva l uat e d and re f ineG,

will be used to i mp l ement a program of supervisin g the bus i ness

~duca tion

s tuden t t e achers a t the College of Southern Utah.

CHAPTER II
REVIEW OF LITERATURE
S tud e nt t ea ching has bec ome a wide ly accepted practice i n
~t udenc

"Js . em.

teach ers to become professiona

t rain 1n~

workers in the American educat ional

Bennie wr i tes of t he import a nc e of st udent t eaching as foll ows:
The required stud ent teac hing experience wh ich has long

been the c limax of teacher preparation has been moved en masse

in to the public classroom , Its import ance has long been attest ed
to by exper i enced teachers and by hundreds of st udent te ache r s
who yea rly experienc e their bap ti sm of fire in this way . 2
The pr c.ctice of s tudent teaching has evo l ved out of our educat i onal
system.
~as

In the early dawn of educa tion in America . . • "very li ttle r espect

accorded t eaching or teachers, particularly on the element ary l evel,

rost t eache rs be i ng se lected because they had s pare time or were unable
... o succeed a t other work. •.)

Deve lopment of Teacher Educ a tion in America
The Co lonia l Period.

A few of the current methods of student t eaching

may be identified with some of the practices in the colonia l period.

A

rel a tionship between student t eac hing and the apprenticeship me thod of
teaching a ppeared as ear l y as 1792, as ev idenced by the following no tice :
Th is indenture (apprenticeship) witnesseth that John
Campbell ha th put himse lf . . . apprentice to George Brownell
2w. A. Bennie, "Teacher Educa tion a nd St udent Teaching Progr am , "

Americ an School Boa rd Journa l, CIVL (April 1962), p. 18.
3 J. Paul Leonar d and Dal e Dr aper, "Professional Prepar a tion o f
Teacher s , " Encyclopedia Ameri cana, XXVI (1960 ), p. 310 .

schoo master to i earn the art , trade , or mystery of teaching
. . • • And t he said George Brownell doth hereby cove nant and
promise to teach or instruct . • . the said apprentice in art,
trade, or calling of a schoo lmaster by the best measure he or
his wife may or can.4

Instruction in business education is often thought of as a produ ct
of the twentieth century, but business education has roots going back into
early history.

The use of bookkeeping dates back over four thousand years,

and Douglas states that "over one thousand shorthand s yst ems are repartee
co nave bee n devised for the English language alone. " 5
Even du ing the colonial period of the United St ate s , business
education made progress in the schools.
During the colonial period some bookkeeping was taught
in the Latin Grammer schools in add ition to arithmetic and
penmanship. In la r ge cities many private teachers taught
bookkeeping anc _;.e:n.anship . Otherwise , any business training
was on an apprenticeship basis; the bookkeeper hired an
ass1stant who learned on the job.6
As to when formal training of teachers began, Walter Beggs states:
"It is not known exactly when concensus was reached that if the school

were co have a supply of reasonably well-prepared teachers, special
local ized institutions for their education would have to be developed ."7
The Normal Schools in the United States.

The first private normal

school in America is generally credited to the Reverend Samuel Hall's

4Jane Ellen McAllister, "Glimpses from the Past," The Outlook in Student
Teach ing, Forty -first Yearbook of The Association for Student Teaching
(Ceda r Falls , Iowa: Iowa State Teachers College, 1962), p. 3.
5L oyd V. Douglas, Business Education (Washington D. C.:
fo r Applied Research in Education, Inc., 1963), p. 5.

The Center

6He rbert A. Tonne, M. Herbert Freeman, and Estelle L. Popham, Methods
of Teaching Business Subjects (New York: McG raw-Hill Book Company,~
1959), p. l.
7
Walter K. Beggs, The Education of Teachers (New York:
for Applied Research in Education, Inc., 1965 ), p. 9.

The Cente r
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Sc hool which in the year 1823 allowed a tr aini ng teacher to work wit h a
few children f or demonstration and practic e pu rposes .

The norma l schools were the beg inning of formal teacher educ ation;
but according to Beggs , the no rmal s c hoo ls were held in disrepute t o
other educat ional ins titutions.
much to be d es ired.

"The early normal schools certainly left

They were generally held in contempt by the coll eges .

hey were opposed by the academies , a number of which offer ed their own
short c c urses for teac he rs. • ~
Whil e t he be g innings of professiona l educat ion for teac her s may be
trac~ d

to a qua rt e r-century befor e th e Civil War when state norma l schools

we r e first establi shed in New England , it was af t e r the war that teach er
education in th e profes~iona l sense became a part of hi gher educati on.
Beggs

de~c ribes

teac her education afte r the Civil War era as follows :

Aft er the Civi l War th e industri a liz ation of the nati on
prog r esse d rapidly , the ne ed for lit e racy was great; and the
demand for peop le educated beyond t he literacy level was gr ow ing s harply . A compa rabl e market for teache r in th e common
sc hoo l s was developi ng , particu l arly in the Midd le West.9
During th e pe ri od of 1865 and 1900, higher educati on institutions
commenced t o es tab l ish teacher e ducati on prog rams.

Woodring write s:

A few universities and co ll eges, mos tl y in the Middle West,
es tablished chairs of 'pedagogy' or 'didactic,' usually fou nd
in de partme nt s of philosophy. Mo st of our university schools
a nd depar tments of education did not come into being until
after 1900. 10
Busi ness Educa tion in the United States.

In the field of busin ess

educa tion , the period from 1850 to around 1893 is referred to as the
8 Ib id.

9J:b id., p. 10.
l OPaul Wood ring, "Century of Teacher Education,"Education Diges t ,
XXVII I (Octobe r 1962), p . 47.
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business college era in busine s s education.

During this period the type-

writer was perfected and shorthand became a popular skill for secretaries
in the business office.

The enrollment in the business schools was mos tly

masculine until 1900, at which time the feminine sex began to dominat e the
secretarial field.

Douglas states:

"These early teacher managers of

business schools had, usually, no formal education preparation for their
-0tes as teachers and educational leaders in a new and rapi d expandi ng
t1 e ld of education . "l l
The twentieth century brought a demand for clerical workers with the
ex a nding business economy of our nat ion.

Because of the increased demand

for c ler ical worke rs, business education became an issue for public edu-

cation .
c~noo l

The era when business education became a part of the publi c h igh
is described as follows:

The public business schools had a virtual monopoly in the
tra ining of business students in the period up to 1910. When
public high school enrollments increased, there was a demand
that vocational business training be provided at public expense
instead of parents having to pay tuition in private schools.
The early public high school business courses we re almost carbon duplicates of the private school offerings. The first
public business teachers were recruited from the private schools .
. . . A course in the methods of teaching business did not exist,
because teacher-training ins titutions did not prepare business

teachers. 12

The first collegiate program of business teacher education in the
United States was started in the 1898 at the Drexel Institute in Philadelphia.l3
The establishment of a formal program of study for business teachers was

11

nouglas,

~.,

p. 9.

12 Tonne, Freeman, and Popham, op. cit., p. 2.
l3Douglas , ~., p. 13.
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a hallmark in upgrad i ng business ed ucation .

Douglas describes the pr o -

fess ional growt h of business education during the twentieth century:
By 1927 business education had an almost phenomenal professiona l growth . It had taken i t s plac e as a fully respec t ed
ph a se of American education, with matured philosophies, and
organized professional groups, and a r es ulting large group of
well-prepared and professionally-minded business teachers in
the classroom of the nation.l4
Twentieth Century Education in the United States.
~d u cation

consis ted of one-year and two-year programs.

Be fo re 1940,

t~a

These s hort train -

ing periods limit ed t he studen t teach ing experienc e; but by 1942, there
wa s a growing trend to require the bachelor degree and to use the pub lic
schools f or s tudent practice teaching to supplement the facilities of
campus l a boratories.

At t he present t ime , teachers are be tt er trained; and the field of
ed uc at i on has become a recognized, respect able profession.

Sharp relat es

a few s t a tistics on education as a profession:
Teacher education in the United States involves more than

1,200 col l eges and univer s ities, f ewe r than 100 of which have
t eacher preparation as their primary function. Of the 1,200
approx imate l y 690 belong to the American Association of Colleges
for Teacher Education (AACTE) and 422 have been accredited bt
the Nat i ona l Council for Accreditation of Teacher Education. 5
The profession of education is rapidly expanding because of th e
increase in population and the need for a better trained and educated
pe opl e for our economy and defense of our nation.

Sharp indicates that:

When one realizes that approximately 200,000 college seniors
are engaged in student teaching during the current year, almost
tripl e the number for 1954, the rapid growth and the vastness
of the e nt e rprise are apparent . . . It has been estimated that

14 Ibid., p. 14.
l5Donal d M. Sharp, "Threshold to the Profession," National Educa tion
Assoc i ation Journal, LIV, No.4 (April 1965), p. 35.

e-
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more than 300,000 well-qualified supervising teachers will be
needed before 1970. To provide high-quality teaching experiences for college seniors, more than 30,000 newly prepared
supervising teachers will be needed each year.l6
Beggs summarizes the first hal f of the twentieth century o f teacher
educa tion as follows:

Thus, the twentieth century has been a period in which
there was a remarkable rise in the quality of teacher education
programs. Fir st , a floor o f general libe ral education was plac ed
under the preparation program. Second, the development of po st&radua te work in specialization added st rength. Final ly, a muc h
more careful sc reening, selection, and retention of candidates

was established for th e training and certification of teacher s . l 7
The edu c ation profession , l ike most other professions, is not con t ent
wit h the "st atus quo."

New innovations are contributing to stimulate th e

profess ion to even higher levels.
~he

Watters and Halsted indic ated a f ew of

i nno vations tha t have recently helped to establish trends and revise

pr og rams.
Changes in teacher education programs in relatively recent
years hav e reflected th e influences stemming from varied sources.
Seve r a l dominant trends can be noted in close examination of the
innovations incorporated into revised programs. Among these

trends are:
(1) the application of guidance principles and
po licies, (2) an increased interest in content and methods of
teacher education courses, (3)

provision for more professional

laboratory experiences, (4) a realization that programs must be
exte nded, and (5) changes in student teacher-supervisor
relationships.l8
Qualifications of a College Supervisor
In terms of criteria for selecting a good college supervisor for
business education student teachers, Ruth Woolschlager suggests that

s hould surely expect several years of successful high school teaching
l6Ibid.
17 seggs, ~ · , p. 11 .
18
McA llister,

~.,

p. 32.

11

we
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exp e rie nce, including most of the business s ubjects .

A master's de gr e e

or more and an interest in teacher education are essential."19

The supervisor was described in the literature as a person tha t sh ould
be keenly awa r e of human relations.

He is a person that becomes a li a i son

between the college and the cooperating school.

There are many people

involved in the training of a student teacher; therefore, the supervisor

Jho uld be a congenial person that can handl e conflicts of pe rsona lit 1e.
and di ff e r e nces in point of view.

Neal outlines seven points to improve

human r e l a tions with the student teaching personnel:
A supervisor who is a master at developing good t eachers
c on t e nd s that one of the important functions of the supervisor
is to have a clear-cut understanding of good human rel ations .

Succ e s s i s attributed to the following points:

(1) Developing

a wa rm , since re personality; (2) being courteous at all time s ;

( 3) r es pe cting i ndividual personalities and remembering respect
mu st be mutua l; (4) helping each student teacher feel secure in
h i s ende avor; (5) being a good listener to all of the student
t e ache r's problems; (6) considering and acknowledging socialized
ac tivities among the student teachers and facul ty members; (7)
ma intaining respect for children.20
The s upervisor shou ld be a person with genu ine inter est in teacher
ed ucat ion and one that views public school teachers as

colle~gues

rathe r

than educ a tors with lower mentality and a bility.
In a study made at the State University for Teachers at Buffalo,
New York, a sample of 72 students was randomly selected from a group
of 160 student teachers and each was asked to fill out a questionnaire on
the ways the college supervisor help ed them the most.
The greatest number of the students said they were helped
more by encouragement from their college supervisors. They
we r e grateful for the personal interest supervisors showed,

1 9Ruth B. Woo lschlager, "Student Teacher Supervision in Business
Teacher Educat ion," NABTE Bulletin 70 (Washington D. C.: National
Association of Business Teacher Education, 1959), p. 48.
20charles L. Neal, "How to Become a Better Supervisor of Stude n t
Teac he r s , " J our nal o f Teacher Education , VIII (December 1957), p . 399 .

l3

helping them solve teaching problems. More than fifty per cent
of the students stated that they received helpful suggestion,
ranging from selecting a film to techniques for improving blackboard writing. 'Frank and honest' criticism was also mentioned
by more than fifty per cent of the studen ts.2l
An effective supervisor will be one that possesses a likeable _personality.

The personal attributes of the college supervisor should be

those characteris tic of any good supervisor.

Briggs portrays the personal

2tt ri butes that a college supervisor should possess:
Certainly he should possess the following qualities: sincerity, empathy, tact, openmindedness, intellectuality, good
personal appearance, creativity, objectivity, inspiration, hab its
of good workmanship, and a respe c t for people, to these may be
added several other specific traits desirable in a college supervisor, a genuine interest in and a respect for publ ic school
te aching, and a firm conviction of the serious responsibility in
prep aring young people to enter the teaching profess ion.22
I n ce rtain ways the role of the col lege supervisor is a teaching one.
In the p lace of a class, he has a number of individual students.

Rathe r

than fol lowing a syllabus or course of study , he observes the behavior
of each of these students who are actively trying to apply what they have
lea rned to the teaching situation.23
College Supervisor's Role with the Student Teaching Personnel
"The supervision of student teaching is predicated on the belief that
supervision is a creative enterprise based upon the capacity of human beings

2lNeal R. Edmunds and Lyle Hemink, ·~ays in Which Supervisors Help
Student Teachers," Education Research Bulletin, XXXVII (March 1959),
pp. 57-58.
22
Frances M. Briggs, "The Unique and Complex Role of the College Supervisor of Student Teachers," High School Journal, XLVI (May 1963), p. 291.
23Robert T. Pfeiffer, "Common Concerns of College Supervisors," The
College Supervisor--Conflict and Challenge, Forty-third Yearbook of The
Ass oci ati on for Student Teaching (Cedar Falls, Iowa: Iowa State Te achers
College, 1964), p. 11.
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to work together in a program of continuous growth. 1124

One of the respon-

sibilities of the college supervisor is to help to clarify the role of all
persons involved in the student teaching program.
The college supervisor is often defined as ·a person invo lved in
public rel at ions.

As liaison between the college staff and the public

school, the college supervisor has the responsibility of interpreting
"he s tudent teaching program to the public school and bring i ng bac k to
th e college any problems that may develop concerning the student teaching
program in the cooperating schoo l s.
As a public relations person, the college supervisor would identify
his publics as fo llows :
l.

Director of student te ac hing.

2.

District administrations of the cooperating schools.

3.

Principals of the cooperating schools.

4.

Cooperating teachers.

5.

Student teachers.

Relationship with the Director of Student Teaching.

The role of the

college supervisor should be one of the consultant for the director of
student teach ing.

One of the primary responsibilities of the superv isor

will be to recommend student teachers to a secondary laboratory school.
The business education supervisor would be in a better position to know
the student teachers more intimately than would the director of student
teaching.

The college supervisor should have the opportunity of teaching

the student teacher in at least one methods course.

Since the college

supervisor would know the capabilities, personality, and interest of his
24
Helen M. Reed, "The College Supervisor in a Multi-Purpose University
in a Rural Setting," The College Supervisor--Conflict and Challeng e, Forty third Yearbook of the Association for Student Teaching (Cedar Falls, Iowa:
Iowa Sta te Teachers College, 1964) , p. ll.
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student teachers, the director of student teaching should use the supervisor in recommending the assignme nt of teachers to cooperating schools

and cooperating teachers.
If the supe rvisor is a profe ssional person in his field, he wil l be
acquainted with his colleagues in the secondary schools in his area.

The

supervisor should become acquainted with the program and facilities of
~ctCh

s econdary school surrounding the campu s .

With this knowledge he

wil l be in a position to suggest to the director of student teach ing which
sch ools would be most effective as training centers.

The director of student teaching should be made aware of any problems
that may arise in the cooperating school.

It is imperative that the best

relations be maintained between the student teacher and the cooperating

teache r.

If a serious problem exists between the cooperating school and

the col lege, the director of student teaching should be alerted so th at
reassignment can be made.

The college supervisor should assist the director of student teach ing
in any reports, meetings, workshops, or visitations to the cooperating

schools.
Edwards sums up the relationship of the college supervisor and
the director of student teaching as follows:
The college supervisor works closely wi th the director of
student teaching in the pl acement of the student teacher, and
confers with the director if incipient problems are apparent
in the classroom situat ion .

It is the supervisor's

responsi-

bility to keep the student teaching director informed in regard
to the possibili ties and problems inherent in the student teaching progr am of a cooperating school.25

25
Helen E. Edwards, Building Good Relationships: A Ma jor Role of
the College Supervisor, Bulletin No. 16 (Cedar Falls, Iowa: The
Ass ociation for Student Teaching, 1961), p. 19.
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Rela t 1onship with the District

dm1n1stration.

usually the d1rector

of student te aching will have mor e contact with the distr ict admin istration
than the co llege su pervisor.

Th e servic e t hat a college s up e r viso r may

offer a dis t rict a dministration is sta ted by Helen Edwards:
The college supervisor may be resp onsibl e for or participate in printing handbooks, bulletins, or other printed materials
for the cooperating school administrators and the supervising
teachers.

He may teach or b e i n st r umen ta l in providing a c l ass

or workshop f or supervi si ng t eachers .

He may be asked to act

a s a consultant for the cooperating sc hool in curriculum planni ng
or e v a l ua t i on. He never forgets tha t he i s a r eprese n ta ti ve of
the teacher training institution and as suc h is res ponsibl e t o

i t f or a ll of his sup e r visory f unct .ons.26
Relation sh ip wi th the Principal .
theeduc ation of s t udent teachers .
hi s own raculty and

th~

iu~al

The pr i nci pa l is the key person i n

The exampl es he es t ab l i shes in gu i ding

s c hoo l pr ogram and the assi&tance he

p ro viJ~

the teacher-to-be wil l contr i bu t e grea t l y to the d evelopment of the high
quality of inspired teaching so necess a ry for t he schools of t od ay .
Pe rrodin has d e fined the principal's r ole in fostering stu de nt

teaching , and these principl es should be unde r stood by eve r y princ ip a l
and supervisor:

l . The principal can assist in cre a tin g in the school and
the community favorable and constructiv e a t t i t ud es to ward th e

student tea c h ing program.
2. The principal can recommend and encourage the best qualified teachers in the local school to participate in the supervising
of student teachers .

3. The principal can make a conscientious e ffort to become
well acquainted with the college supervisor, with the policies
of the t e acher education institution, and with the state program
of teacher e ducation.

4. The principal needs to orient the college supervisor to
the local school situation and to avail himself of his potential services for the benefit of the school .

26 r b id . , p . 6 .
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5.

The pri ncipa l can accept tt1e student teacher as a par -

ticipating

member of the school faculty .

6. The principal can assist the supervising teacher in
a rranging for appropriate school and community lab experienc es

for the studen t teacher.
7.

The principal can arrange to acquaint the student

teacher with the roles of the principal and the school administration.

8.

The princ ipal can keep informed about Lhe student

teacher's progress and can be available for counseling and
guidance when needed.

9. The principal can avoid the temptation to exploit
services of the student teac he r, 27

Rela tionship with Cooperating Teacher.

The cooperating teacher and

the co llege supervisor should have a relationship of equal status.

The

professional ethics of education should be practiced by both parties.
The co llege supervisor should help the cooperating te aclter work out
realistic goals for the student teacher.

As each student Leacher has

differe nt abil ities, the college supervisor should help the cooperating
teacher bring out the best performanc e in each student teacher.
Work hops and college credit classes in supervising student

teachers should be offered at the college level for cooperating teacher s.
The college supervisor has an excellent opportunity to build a solid
program by training cooperating teachers in the art of supervising a
student teacher.

Cooperating teachers should be encouraged to enroll

in a course or workshop of this type.
One of the important requirements for the supervisor to remember in
his relationship with the cooperating teacher is to not criticize or g i ve
uninvited advice about the cooperating teacher or his program.

27
Alex F. Perrodin, "The Principa l and the Student Teacher," Education
Administration and Supervision, XLII (March 1956), pp. 149-52.
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Gail Inlow def ines in his study the re lat ion sh ip of the college supervisor and the coo perative teacher:

The college supervisor should add to and enforc e the
st r eng ths of the supervisin g teacher and remove all possible

barriers that block good re lat ions between the student and the
c lassroom t eacher or administrator.

The college supe rvisor

should follow strict rules of loyalty in his profes sional
duties.

He should no t undermine the cooperating teacher in

any way or injure his prestige with the student.

If the student

c riti c izes certain aspects of the classroom sit uation or the
teache r as a professiona l pe r son, good adv ice to t he student
is to l ook for positive values, apprais e what appear s to he
nega tive, but re f rain from pr emature judgments . Ob v i ous l y,
if the college supervisor is also critical about the s i tuation,
a fa ilure in placement has been made. Regardl ess of circum stan ces, the col lege must not get into the business of professional
cha rac t er as s assination.28

Relationship with the Student Teache r.

One of th e responsib i l iti es

of t he co lleg e supervisor of bus iness teache r education i s to make cer -

Lain that the s tud e nt teach er is as thoroughly prepar ed as possible
before he goes to his student-teaching station .

Malsbary sugges t s that

before ass i gn ing a student to a coopera tiv e schoo l the student should
hav e:

1.

ObtaLned a broad general educatio n ,

2.

Obtained a strong background in the subject content of his
major field.

3.

Obtained a good background in professional education.

4.

Passed inspection as a likely teaching candidate. 29

The supervisor has a major function in a support role as a morale

builder of the in tern.

"When the intern enters a school i n the complete ly

28
Gail M. Inlow, "The Complex Role of the College Supervisor , "
Edu ca tion Research Bulletin, XXXV (January 1956), pp . l3-l4.
29

oean R. Mal s b ary, "Sup erv ision of Student Teaching,

Business Edu ca tion guarterly, XXX (May 1962) , pp . 71-72.
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new role of teacher rather than of student, he definitely needs a familiar
figure to lend su ppo rt."30
The col l ege supervisor can become a vital force in the s tud ent's

life during the student teaching experience .

Inlow describe s the

relationship of the supe r visor and the student teacher in this way:
His role should be one of friend and counselor--a partner
i n student teaching . With each successive visit, he should
judge the student's readiness to profit fr om constructive
cr iti c ism . As the student becomes more conf ident , the college
su pe rvisor, with proper r appor t, can delve into suggestions
for improvement. But sound pr i nciples of counseling should be

followed . 31
[nlow summarizes the college supervisor's relationship with the

student teacher.

The college supervisor should:

Help the student teacher evaluate his progre ss.

Help the student teacher solve his adjustment probl ems,
Act as c ounselor of student teachers .
Serve as a specialist in teaching methods .

Define the rol e of the student teacher in the school .
Cond uct c hallenging seminars.
Make a fin a l eva luation of the entire experienceo

Be re s ponsible for other miscellaneous duties.3 2
Selection of Student Teaching Centers

The selection of a cooperating school is one of the most important
tasks of the college supervisor.

30

Every student teacher is entitled to

Merritt C. Oelke and Raymond E. Schultz, "Func tions of the Teacher

Tra inin g Supervisor in Internship Prog rams, " Education Administration and

Supervision, XLII, (April 1965), p. 249 .
31
Gail M. Inlow, "The Complex Role of the College Supervisor,"
Educat ion Research Bulletin, XXXV , (1956), p. 15.
32

Ibid,, p . 215.
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b e placed in a desirable school that will allow him to receive the best
possible training.
The college superv isor has the responsibility to survey the schools
surrounding the campus and select very carefully those schools which
meet standards acceptable to student teaching.
Blanchard suggests the following criteria be evaluated before selecting a coope rating school for a student teaching cent er :
l.

Tha t there are good working relationships between the loc al
school administrator and the local board of education.

2.

That there are good working r e l at ionships between the local
school administrator and the high school teaching staff.

3.

That the local board of e ducation be willing to expend time
and e nergy to facilitate the student teaching program,

4,

That th e local high school faculty be desirous of having
stu den t teachers in their school and classroom.

5.

6.

Tha t student teachers have privileges similar to those members
of the local high school staff; that is opportunity to participate in faculty meetings, committee activities, extra-curricular
ac tivities, curriculum revision, extension courses, e tc.

That the local high school faculty and high school students
work together effectively in solving common problems.

7.

That the high school staff should participate occasionally in
community affairs.

8_

That the local school provide maximum services fo r its staff,
suc h as systematic salary schedules, sick leave, professional
library, etc.

9.

That pupils are provided an opportunity to participate in
planning their learning activities .

10.

That specific objectives as well as general outcomes are set
up in a cooperative manner relative to learning activities.

11.

That evaluation is an integral part of the teacher-learning
activ ity.

12.

That pupils may sometimes participate in the evaluation of
their own achievements.

13.

That the results of evaluation are made the basis f or planning
furt her instruction .
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14.

Ihat individual d~fferences oi pupils arc consider ed ~n
selecting, planni ng, and conducting l earning exper iences.

15.

That instructional activi ti es ar e integrated whenever pos-

sible wi th oth er subj ect matte r areas of the pup i ls .
16.

That the curric ulum be broad enough to provide a variety of
experiences fo r the student teacher .

17 .

That there is an op e ratin g budget which allows for acquisition
a nd ma intenance of desirabl e e quipmen t and supp lies for a

we ll-rounded pro gram.
18.

That the quality of faciliti es and equ ipment in the schrol,
though it may be at a m~n ~mum, at least equals that fo und
i n t he better schools of ;- he State.

19 .

That the re a r e ava il able such i tems as charts, gl obes, f ilms,
film st rips and othe r v isual a id s with devices fo r project-

ing them .
20 .

That the re is available in the school some professional
lit e rat ure whic h the student teacher may have access to
from time to time .3 3

Selec tion of Cooperating Teachers

The cooperating teache r has g r ea t i nfluence upon the life of a
student teacher.

The attitudes toward t he profession, the techniq ues

employed in teaching , and the education ph i losophy of the cooper ating
teache r are reflected upon the li fe of the stude nt teacher .
When the college superv i sor beg ins his search for a supervi s ing
teacher , he looks for a pers on who:

Has a positive professional att itude a nd a real l ik ing and
respect fo r teaching.
Is basically a lear ner, striving always to improve his ability
to c arry out h is tasks.
Perce iv es the oppor tunit y to work with futu r e t eac hers as a

profess ional responsi b ili ty, on e which he is g lad to have
a chance to assume.

33

B. EVerard Blanchard, " Cr iteria f or Selecting

Centers :

Student - Teachi n ~

An Approach," Edu cation Administration and Supe rvision, XLI

(Apri l 1955) , pp. 235-23 6.
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Is at tr ac tive because of his scope of interest, the wholesome
way in which he mee ts his problems , h i s pa rti ci pation in
communi ty activit ies --his zest for living and wor k in g.

Is able to deal with basic principles o f learning and trainin g
and to verbal i ze them in working with a novic e.
Can work effectively wit h another a dult in th e classroom; is
abl e to share rewards a nd joys as well as problems wit h
another person, is able to teach through another person . 34
A procedure for evaluating a cooperating teacher is suggested
b' Barter .
In select in g cooperating teachers the college supervisor
should in terv iew the candidate and, if a t all possible, observe
the teacher at his work .

An hour's observation would allow the

college superv isor to know someth ing about the quali t y of the
candidate's teaching, his ability t o cont r o l groups of children,
and the technique s th e t eache r would most like l y expect th e
s tudent to ado pt . In t he interview that would fo ll ow the observation, the su pervisor cou l d evaluate the teacher in terms of
his maturity, his insight into understanding of student teacher' s
needs, and his ab ility to communicate with others. JS

Assignment o f the Student Teachers to Coo perat ing Teachers

Because a student teacher has a right to ex pect t o be ass i gned to
a capable cooper atin g teacher in a school adm ini s ter ed by a competent
princip a l, one of the primary responsibiliti es of the college su pervi sor
is that of assignment .

"The profession cannot continue t o risk potenti-

ally poor student teaching experience due to chance methods of matching
stu dent teachers, supervising teachers, and college supervisor. 11 36
34Helen Reed, '~he Supervising Teacher and Other Profe ssiona l
Workers," The Su pervi sing Teacher, Thirty-eighth Yearbook of the Association of Stu de nt Teaching (Cedar Falls, Iowa : Iowa State Teachers Colleg e,
1959) , p . 89.
35
Alice K. Barter, ''How the College Can Take the Init iative in
Rec ruitin g Supervising Teachers," Peabody Journal of Educat ion , XXXVII
(March 1960), p. 4.
36 George E. Dickson and Coll in s W. Burnett, "A Student Personn eL
Approach to Stud e nt Teacher Pla cement,'' Educ at ion Administration an d
~uperv~iQg, XLI (Nov . 1955), p. 391 .
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The col l ege supervisor shou l d consid e r t he foiiowing f actors in
a ssigning stude nt teachers to cooperative teachers:

1.

The age and maturity level of boys and girls with whom the
s tudent teacher would like to work.

2.

The particular subject the student teacher would prefer to
te ach .

3.

The kind of teacher with whom the student teacher thinks he
can bes t work. (Ma le or fema l e , personality ty pe )

4.

The student teacher's out-of-school r esponsibilities.

(Tr an -

portat ion, course work , part-time job)

5.

Ma king ass ignments tentative . (Helps to make adju stments
withou t anyone losing face.) This may constitute rather
i mpor t an t protection for both the student teachers and th e
critic teachers.37

Woolschlage r advocates that ass ignments be made by a busine ss
ed ucat ion person who is familia r with th e s tudent teachers as well as

the cooper ating s chools .
. . . a business education person who has supervised in the
schoo l a nd knows the college students makes the assignments.
Sometimes two persons who combine these knowledges cooperate
on th is phase. Here more than anywhere else, individual differences are considered, in terms of each student's ability,
persona lity, and needs in light of exist ing conditions within a

cert a in school.38
Careful placement can greatly aid a student-teaching program.
Inlow suggests a few common sense "don'ts" in placement.

A college should not place a shy student with an aggressive
teacher; an aggress ive, outspoken student with a relatively
insecure teacher; a student who has a liberal education philosophy with an ultraconservative t eac her, or vice versa; a slowmoving , plodding student with an energetic, fast-moving teacher;
an insecure student with an insecure teacher; or an aggressive

individualist with an individua l of like temperament. Knowledge
of teachers and students and a reasonable understanding of the
factors that help people work together effect i ve l y will lay the
371. R. Dav is and L. A. Brooks, "Assignment of Student Teachers ,"
Clearing House, XXI (December 1965), p. 211.
38woolschlager, ~., p. 46.
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groundwork for a successful studenL-tcaching p rogram.

Ideally,

all staff members of a teacher education institution should
have a personal ized rel ationship with teachers and classrooms

in cooperating schools,39
The college superviso r should recomme nd to the director of student
teaching the assignment of a student teacher to a cooperating teacher .

The actual administration of the assignment is usually accomplished by the
director of student teaching.

Assignment s shou ld be planned in advance.

· •r recommends, '' The assignment of a studen t teach er should

b~

est

1--

I ·~hed perhaps from three weeks to a month, if possible , befo r e th e tim e
he wil l r e port .

By no means should the assignment come as a surpris e

to the super visi ng teacher. ,,40

Visits and Observations to the Cooperating School

The numbe r of vis its made by the college supervisor to the partici-

pating school will depend upon the number of student teachers that must
be supervised , the distance thatmust

be traveled in each case, and the

t eac hing load of the college supervisor in addition to his supervising
activities.

Shirley Barber indicates some of the arrangements that col-

lege supervisors utilize in observing student teachers as follows:
l.

One day a week is free fo r supervision.

2.

Three to five half-days are assigned for supervision.

3.

One full day and several half-days are allocated.

4.

Entire schedule is devoted to supervision with no teaching

responsibility.4l
3 9Inlow, ~., p. 12.
40

nen H. Horton, Jr., rrTeac her of Teachers,'' Education Administra tion

and Supervision, XLI (April 1955), p. 240.
41

Shirley Barber, "Super vi s ion of Student Teachers," National Bus iness

Education Quarterly, XXXIX (May 1961), p. 45.
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The length of the college supervisor's obse r vation of the st udent
t eache r is a practice that has wide variance at the different t eacher
trai ning institutions.

The visit to the student teacher may be as short

as 15 minutes or as long as a ful l school day.

Severa l fact ors determine

the length of the supervisor ' s v isits.
1.

The philosophy of the college supervisor in regard to supervision

is a f acto r that determines the l eng th of visit .
•.,h'O

There are sup ervisor

f ee l that several short visits can offer an overall view of th e student

teacner' s abi li ty as a teacher.

On the other side of the issue, there

are sup ervis ors who feel that any thing othe r than a full-day supe rvision
is incomp lete sup e rvision.

2.
visor .

Each student teacher pres ents his own challenge to the superThe r e are some st uden t teachers who are very mature and ar e abl e

to accept the r esponsibilities of the classroom without the control and
supervisi on o f the college supervisor.

Then, there are some stud ent

teach e rs that are slow to accept th e teaching responsibility or may be
having trouble with the cooperating teacher.

The college supervisor

must devo te mor e time and supervi sion to this type of student teacher.
3.

The teaching load and distance the supervisor must travel deter-

mines the length of time the college supervisor can spend observing the
stud en t teacher.

Usually, if distance becomes a factor, the director

of student teaching will try to cluster student teachers in nearby
schoo ls.

The clustering of student teachers will enable the supervisor

to make several visits on a long trip.

It is a common practice for some

superv isors to lodge over night and continue observing the next day.
The pe rsonnel involved as college supervisors during the student
teaching expe ri ence var y at different institutions.
stud ent t eachers may be:

Supervisors for
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1.

A de l egat e from the education division.

2.

A staff membe r of the subj ect matte r area .

3.

A team composed of a member from the educa ti on division and a

subject matte r specialist .
4.

A cooperating tea cher who has been given al l the responsibi lity
fo r supervision.

Shirl ey Barber has written several articles on supervising business
educati on s t udent teachers.
~ ~~

In one of her articles she writes the foll ow-

conce rning vi sits to the st udent teachers:

Every effort shoul d be made to arrive for such visi ts
the c lasses start and find a strat egic spot from which the
room is e asily observable. The supervising teacher should
inconsp icuous as possibl e in the classroom and should make

befor e
entire
be as
as few

notat ions as possible.
Visitations by th e college supervisor should be unannounced.
If the student teacher knows in advance of an impending visit, it

may result in an art i ficial exhibition. The disadvantage of this
indef initeness is the possibility of arriving at a time when th e
stude nts are engaged in a study period, a testing peri od , or an
assembly . I f the college sup ervi s or can remain for more than one

period, thi s problem is somewhat alleviated. Als o, it may be
possible to make the necessary arrangements through the sup er vising teacher without the student teacher's knowledge. 42
Conferences wi th Student Teachers and Cooperating Teachers
The criti que of the observational visit is usually gi ven during a
conference with the student teacher.

"A conference with the student

teacher should be he ld the same day as the v isitation during which empha sis should be placed upon the sp ecial abilities and strengths of the
student t eacher as well as his weaknesses."43
The college supervisor must be skilled in counseling because the
conference may include problems o ther than t he presentation of material
42 r b id. , p. 46.
43Ibid.
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in the classroom .

The supervisor s hould be prepared to counsel the

student teach er on e thics, child development, h uman relationships, groom-

ing, eti quett e, and personal problems.

The college supervisor may have

to "initiate severe action when it is necessary, such as making pointe d
suggestions regarding dress, inadequate preparation, unprofessional be-

havior of any kind, or the removal from student teaching.•4 4
The conference session should not be a supervisor ' s lecture of the

t"acn ing s ituation.
•~

The approach used by successful counselors seems to

;,,lirect counsel ing .

This t ype of counseling is des cribed by Inlow:

Start interviews with positi ve comments. Refrain from tellinglistenting type of counseling. Don't always suggest 'the right
way' but ask probing questions which will help the student to
arr i ve a t acceptable answers. Whenever possible, act as an
interested, but professional, human being in your role of counselor. The fa rment s of d i e ty will not fit very well or inspire
the student . 5
Thrc~.-way

conferencing with the student teacher, the cooperating

tf'acher, and the college supervisor has proven to be very effective in

hel ping t o clear issues and to s e t new goal s for the student teacher.
~1e never

possible, th e three-way conference should be held after the ob-

s ervation visit o f the student teacher .
At the conclusion of student teaching, in addition to a group meeting,

each student teach er should have an individual conference with his college
supervisor.

At this time he can talk over general outcomes of his experience
and learn his grade, if the system requires that the grade be
given in student teaching. He can also be appraised of the nature
of his teaching recommendation which will be placed in the placement folder. I believe that every individual will do better in
his next teaching if he knows what was said about his student
teaching performance . If this cannot be done without destroying
44Inlow, ~t . , p. 13.
45Ibid., pp. 15-16.
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con f i dence of t he cooperating teacher, then that person should
be i nc l ud ed in this c on f erence a s well. This is a particularly
good device to use in c a se of any question , or if the student

t eache4 has had many problems of which he has not been made
awar e . 6

Student Teaching Seminar Class
The co ll ege supervisor should arrange for seminars to be held as
flc·qu<· n t ly as the commuting pro blem will pe rmit .

If cooperating school s

;n·c cluste r ed together geog rap hic a lly th e r e may be an advantage to h ave
Lhe su pe rviso r t rave l to c o ndu c t th e seminar near the students.

Th e pur pose of group seminar me etings is to provide students with a n
o pp o rt ~n1t y

" . . . to ident i f y a nd dea l with significant problems whi c h

th ey we r e fac ing in t he s tudent t e aching experience and to assist them
in r la t i ng thei r theoreti c al c ourse work to the practical aspects of
c l assroom t each i ng."47
Pla nning f or group conferences or seminars must be done carefully
and pa i nsta kingl y .

"It is necessary to identify problems that are common

t o t he group and to plan ways to stimul a te thinking about the problems
that have been e ncountered to deepen understanding of them and to help
s tud ent s d e ve lop good solutions f or them." 4 8
Shi rl e y Ba rb e r , a supervisor o f business ed ucation student teachers,

ind ica t es a few of the problems that are often discussed in her seminar
c l asses :

46wools c h lager, ~. , p. 47.
47 Glenn Ho ntz , "Redefining Roles in the Supervision of Student Teachers,"

The Co ll ege Sup e rvisor - -Conflict and Challenge, Forty-third Yearbook of the
Associa t ion fo r Student Teaching (Cedar Falls, Iowa: Iowa S t ate Teache rs
College , 1964 ) , p. 137 .
48
E. Lou ise Curtis , " The Coll ege Supervisor in a Liberal Arts Co ll eg e, "
fhe Co l l ege Supe r visor-- Confl i ct and Ch a llenge, Forty-third Yearbook of
the Assocta t i on for Stud ent Teac hing (Ced a r Falls, Iowa : Iowa St a te
!'0ach<rs • ollege, 1964 ) , p . 50 .
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During these sess i ons such problems as t he accommoda tion of
individual differences, relations with facu lty and students ,
counse ling and gu idance t echnique s, student motivation, testing
a nd evaluation, use o f educational a id s, management of home rooms and study halls, par e nt conferences, and teaching procedur es
may be discussed.49

In the Assoc i a tion fo r Student Teaching Yearbook for 1964, a co llege
supervisor desc ribes the practice of using recording tapes as a means of
discuns i on and eva l ua tion of s tuden t teac h ing.
One of the ma jo r fea tures of th e seminar meeting s was the
u•e of specific teaching epi sodes r ecorded on tape by the stud ent
teac hers in the classr ooms to which they were assigned. Ea ch
student wa s presented with a t ape a nd as ked to record sever al
of his lessons . Throughou t the semester , each student had an
o ppor tuni ty to se le c t one of these l essons and present it to
the sem inar group for analysis and evalua tion.58

The student t eache r s and the college s upervisor shou ld jointly plan
the semina r d i scussions.

Usua ll y, th e topics will develop from the

experience and needs of the students.

In preparation for seminar meet-

i ngs , student s s hould be ex pect ed to e ngage in outside reading r elated to
t he discussion top i cs.
Th e seminar class is taught on an informal approach; however , some

formal presentations may be given by th e college staff or the stud e n t
teachers in the nature of r eports.

Evaluation of Student Teachers
Eva luation should be a continuous process from the beginning to the
culmination of the student teaching experience.

Through careful evaluation,

the student teacher may be guided through the training period with th e typ e
of experiences that will develop the student in becoming an effective

49sarber, ~., p . 45.
50Hontz, ~ ., p. 137 .

30
teacher.

The s tudent teacher should learn his stre ngths and weaknes ses

early in the training pe riod so that corr ect i ve practice may be made on

areas of weakne ss es.

The student teachers shou ld be encouraged to evaluate his own t each ing.
Each lesson plan should have space for the student to comment on the weakness es and st rengths of the teaching performance.
"·~be

Student teaching log s

used by s t udent teache r s to eva lu a t e the day ' s work.

If a stuo

'" taught to eva luate his work, the student can be a vital l ink in t he
evalua tion of the tr aining experience.

Periodica lly, the cooper at ing teacher shou ld meet with the student
teacher in conference sessions to eva l uate the s tudent's progr ess.

Almost

daily the cooper a ting teach er will be offering informal evalua ti on concerning student teacher performance .

A fre quen t compla int o f student teacher s

is that thei r cooperating t eachers neglec t to indicate their weaknesses

ei ther

a s teachers or per s ons until the f ina l evaluat ion.

To remedy the

situation some institutions have requested a forma l mid-term evaluation

be made by the cooper a t i ng teacher a nd sent t o the college supervisor.
The co llege superv isor s hould offer an eva luation of his observational

visit before l eaving the coopera ting school.

Preferably an oral conf erence

would be most desirable, but ofttimes this i s not possible with confl icting
schedules of supe rvisor and student t eacher.

If an oral evaluation is not

possible, a wr itten eva luation concerning the visit would help to relieve

some of the anxiety of the stud ent t eac her.
Areas in whi ch a student should be evaluated are as follows :
l.

Teaching Pe rsonalit y .

Does the student dress and give the

appearance of a profe ss ional t eacher ?

2.

Scholarship. Does the studen t understand his subject thor o
and have the ability to commun i cate his message to other s 7

6

l!ly
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3.

Professional Attitude.

Does the stude nt speak well about the

education professi on and show interest in professional liter ature
and organi z ations?

4.

Teaching Abi lity. Does the student plan thoroughly hi s less on
mate rials and use a var iety of t each ing aids and me t hods?

The evalua tion for the final mark should rest upon the college
supervisor.

Becdusc his re la tions h ip with the studen t teac her may be mor e
objec tive than that of the supervising teac her, the cJl l •ge
superv isor a s sumes the r es'JOP"S:i.b :U 1. ty ~o r ass ign ing lett er

grades for student teaching when this is required.

The recom-

me ndat ion that the col lege supervisor writes for the student
te a cher is one of the most if not the mos t cruc i al in his

cred en t ials. 51

51

cur tis ,
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CHAPTER III
OUTCOMES OF THE STUDY
T'1e pu rpos e of this

chapt e~

is

t~

off€r

3

summary of t he

commen t~

m de b y the e valuation team wh o re ad and comme nted on the guide .

Th ere

were many helpful suggestions that have been implemented into the r evi sed
guide .

Comments wer e also made by the ev aluation team that need ed furth er

st udy bef ore

i ~pleme nting

them into the Coll eg e of Southern Utah progr am.

The fol lowing educato rs and administrators participated in th e
cvaluat1o n of the gu ide:

Mr . John M. Chrismer, Business Education and Office Administrati on,

Colo r ado State College , Greel ey , Colorado
Mr. Eugene Holman, Director of Student Teaching, Division of

Education, College of Sout hern Utah, Cedar City, Utah
Mr . Ted Ivarie, He ad of Business Education and Office Administr ation,

Utah State University, Logan, Utah
Mi ss Helen Lundstrom, Assistant Professor, Major Chairman on the
writer's committee, Utah State University, Logan, Utah

Miss Janean Lyman, a former student teacher from the College of
Sou thern Utah, Cedar City, Utah
Dr. Vernon A. Musselman, President of the National Association of
Business Teacher Education, a department of the National Bu sin e ss

Education Associ at ion , University of Kentucky, Lexington, Kentucky
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Dr. Joe Re idh ead, Sup eri ntend ent of the Iron County School Distr ict,
Cedar City, Utah
Mr . Glen Saund ers, President of the Utah Business Education Ass oci a tion
and a cooperating teacher at Clearfield High School, Clearf ield,
Utah
Mrs. Edith Smith, Head of Bus iness Education, Lewis and Clark College,
Portland, Oregon
Dr. John Tootle, College Supervisor of Business Education Stude n t
Te achers, University of Georgi a , fo rmerly held a position at
San Jose St a te College
Miss Brenda Wilde, Cooperating Teacher, Bonneville High School,
Ogden, Ut a h
Th~

organiz ation of this chapter wi ll list the comments offered by

t he eva luation team on each section of the guide.

Indication will be

given if the comment was accepted or rejected in the revised guide.

The Relationship of the Depart me nt of Business Education
to the Education Division

A.

Two members of th e evaluation team commented that the first quart e r

of the junior year was "too late" to be screening students and that thei r
institutions screen students during the freshman and sophomore years,

The

natur e of the screening program at the College of Southern Utah requires
that the student complete his general education requirements before taking
the qualification tests.

Because of thiS requirement, the ear li est a

st udent could be tested would be the third quarter of the sophomore year .
The gu ide was revised to read "third quarter of the sophomore year."
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B.

A notat i on was made by one member o f the evaluation team that

the business education majors should be screened in the business subjec t
matter area by the use of a comprehensive test.

This suggestion has

merit, but th e re is a probl em of the student havi ng to complete approxi mately three-fourths of his major requirements after the sophomore year,
If the test is given during the senior year, the student is too far in his
t-·~cg rarn
.e~

fo r disquali fication.

An ap t itude test should be devi s e d to

ch3nn el students who do not have t he interest and potential in

bus ines s educatton into o the r fields .

C.

The overall 2.5 grade point average that must be maintained

by the student was felt to be too low in the major field by one member ,
and s he recommended that the grade point should be raised to 3 .0 .

At

the presen t time, the Division of Business has a standard of not accepti ng any "D Credit" in the major fie ld.

The comment made by the team

.nember is wortfty of future consideration in the program at College of

Southern Utah.
D.

The composition of th e Education Admissions Committee was anot her

topic that received comment from one team member.

Another team member

recommended that a member of the committee should be a representative of
the business education department.

The committee is composed of two

members from the Education Division and three members from the academic

division of the College.

A member of the business education staff is

presently serving on the committ ee .
and secondary

admissions.

The committee screens both elementary

The policies and procedures for the committee

are set in such a manner that all divisions of the College would not
have to be represented.
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Qua lific a t ions of a Co l l ege Superviso r

Several of the participants g ave affi rmative r e cognition to the

qualific a t ion t ha t t he c ollege supe rvisor h ave approxima t e l y three y ear s
of public secondary teaching e xperi e nc e .

The consensus was t hat a

coll ege supervisor without the secondary experie nc e would t end to be
ineffecti ve i n gu i di ng a stu dent teachtr .

Def ining t he Superv i sor ' s Role with the Stu dent Teaching Pers onnel
A.

Dir ecto r of S t ud ent T0aching .

any comments on th is section.

The ev a l uat i on team did not offer

The section wa s r ead by t he Dir ector o f

Student Teac hing at the College of Southern Utah, and he was in ag r eement
with the re l ation shi p of hi s position and the college supervisor.
B.

Dist r i ct Administration.

There were no comments made by th e

ev aluation t e am.

C.

Princip a l s of the Coop e rating Sc hools.
l.

The rol e of the principal was a topic that the evaluation

team made a few contrast ing statements.

One membe r wrote, "I feel your

sec ti on dealing with the r es ponsib i l iti es of the principal of th e school
is excellent--I believe this has been a neglected area in the past."
Another member wrote, "I qu est ion this somewhat as some principal s may

refus e to pl ay one or more of the following roles."

The section cer-

tainly stresses the ideal situation, and perhaps a ll principals will not
accept this role .

Howeve r, s ince the purpose of the gu ide is to stress

th e id ea l situati on , the goal is worth strivi ng to obtain.
2.

Seve r al comments were made on the col l ege superv isor obt ain-

ing permission from the pr i nci pa l t o enter the classroom to observe the
student t e acher.

One per s on wr ote, ''This may not be pract i cal- - how

J6

about ju st vis i ting the princ i pal at the beginning and the end of the
quarter? "

Another person commented,

ve ry rea lis tic for the lar ge school? "
in the studen t teaching program .

11

How often does this occ ur--not

The principal is a vital pe r son

The literature that was reviewed for

the study mentioned the need for good public relations between the
university and the administration of the public schools.

The college

supervisor should vis it the principal as o (ten as he can to cement tL e

ties of the studen t t eaching program.
vital r ole

If the principal is to play the

in the student teaching program, the co llege su perviso r should

respect his office and help the principal unde r stand the student teachin g
pro gr am .

Calling upon the principal b efore ente ring the c l assroom has

been a successful practice at the College of Southern Utah .
D.

Cooperating Teacher .
l.

The cooperating teachers on the evaluat i on t eam felt that

the college supervisor shou l d make more than th r ee v i s its to the clas sroom.

They felt that some of the studen t teachers needed more help than three
visits could offer.

The gu ideline states

11

at least three visits"

and was to be interpreted to mean additional v isits ove r the minimal

if the student teacher needed additional help.
2.

One team member gave the follow ing comments on his experi ence

as a coop erating teacher.

"I personally feel that a student teacher

should have the opportunity of working wit h two cooperating t eacher s for
the following reasons:
a.

The student can glean from th e methods and suggestions
of two experienced teachers, not only in subject matt e r
presentat ion, but also in class room control.

b.

The cooperating teachers can work together in

the perf ormanc e and needs of the student .

analyz ~ng
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c.

It i s some t i mes diffic u lt fo r t he cooperating t eacher to
ge t back in to the swin g of th ings after a student t eacher
leaves. I believe most teachers would prefer to con tinue
to t e ach a t l e ast two or three classes while th e student
t eacher is ass i g ned."

The comments of t his coo perat i ng teach e r are exc ellen t, and

t>e student teachers at the College of Southern Utah have commented that
they enjoyed the experience of working with two teachers.
E.

Stude nt Te achers .
Seve r a l c omments wer e made i n thi s sec tion bu t wer e app licablE

t o ot he r s e ctions o f the gui d e.

To e nabl e consistenc y t o the stu dy ,

t he se comments were moved to the appropriate sections.

Selecti on of Student Teaching Centers
The survey instrument which was designed to select cooperating
sc ho ols was r e vised according to suggestions of several team member s .

( See Ad dendum , Appendix A of the guide, page 69).

A line indicating name

ar d title o f pe rson completing the form was added, and the business s ub jec t l i ne s wer e increased from 8 to 12.

p<r ed f or two objectives:

(l)

Th e survey instrument was pr e -

to find the most desirable schools having

aCe qu a te business programs and equipment, and (2) to ascertain informa ti o n

t ha t would be helpful for student teachers before they get to their
a ssignment.

The dual purpose of the survey instrument has been incor-

porated into the guide.

Selection of Cooperating Teachers
A.

Several comments were made in regard to how a college supervisor

c an l earn a cooperating teacher' s philosophy, attitudes, and capabili tte s
be for e a s si gning a studen t t eacher .
ar~a ~

Perhaps this is a problem in populated

wh€r e it would a l mo s t be i mpo ss i ble t o know the cooperating teac hers
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on an

in t ~mate

basis .

Howe v e r, in the rur al are a of the College of Sou t hern

Utah, the business teachers have become a group that has associated wi th

each other informa l l y.

The College sponsors a Vocationa l Day event wher e

the busine s s t e achers bring their b us in e ss students to skill contest s.

During the con t ests, the college supervisors have an opportunity to
become acquain t ed with the philosophy and teaching methods of th e various
•.... . !S

1nd

ine s s teache rs o f the area.
~~tenda n ce

The profess i onal o rg an i z ations ,

work ~:.t

a t conve n tion s help th e c o ll Pge s uperv i s or t o become

ac quainted with the coop er ating

t e acher s ~

Vi s its to t he cooperating

schools have offered insights into the business program that the business
te acher has he l pe d to build.
B.

On e t e am membe r made the followin g comment concerning th e pl aceme n t

of a s t udent teacher with an experienced cooperating teacher:

gene ra l l y desi rable.

"This i s

There have been situations in which a first-ye ar

teach e r cou ld very easily handle a student teacher . 11

Usually distric t

po licy pr e v ents a ssigning student teachers with first-year teachers.

The as s i gning of a student teacher with a first-year teacher would be
as a last choice.

C.

Nearly all of the participants had comments concerning the

follow ing statement from the guide:

"The college supervisor will make

a vis it to each prospective school to eva lua t e the school as well as the
cooperating teacher.

The supervisor will observe the business teach er in

a classroom situation and also interview the teacher concerning the

acceptance of a student teacher before assigning a student teach e r at
t hat particular training station. 11
A few of the comments made by team members were, "Sounds go o d.

but I've never known this to take place.
to a

s t u~~ nt

Usually the teacher is a s sc gned

t e ac her by t he pri nc ipal after recommenda tions by t he
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·'~ounos

depdrtment ttead . ''

this possible ?

good , but may be diffi cu l t to accomplish. "

Will cooperating t eac hers agree to this?

ing with administrative personnel about the teacher?''

''Is

What about talk-

Superintenden t

Reidhead, Iron Coun ty, ind i cated tha t this procedure wou l d not be permitted
in the Iron Coun ty Schools.
Because of the responses to this practice by the evaluation team and
Lhe Supertntendent of Iron

Cou n~y

Sch oo l s ~

tt,i s

sectio~

of th e gui de

As si gnment of Scudt.::n:_ Teachers to Cooperat ing Teachers

A.

A t eam membe r mentioned that the minor area of the student teacher

.hould be considered in the ass i gnment to a particular cooper a ting school.
~

~Lnts~

~a ucaLion

s_ua ents at the College of Southern Utah have had at the

presertl Lime compos i te majo rs in business education which r e quired no ou ts ~ de

to

minor area .

However, the minor a rea should be considered in the guid e

g..~..ve

expans ion i nto the major and minor progr ams in business educati on .

tl.

A comment was made by a team member that principals s hou ld not be

solicited in helping students f ind suitable living quarters away from the
college campus.

The college supervisors of the College of Southern Utah

have found the principals ve r y willing to help find housing for student
teachers,

Th is could be a problem in other areas, and other means of

fi nding housing would have to be used.
Visits and Obse r vations to the Cooperating Schools

A team membe r requested a stat ement be put into this section concernIng the absences of the s udent teacher .

He wrote, "Student Teacher s

should be request ed to l e t the s upervi sor know of any times when they
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will not be at the cooperating school fo r r ea s ons of 1llness ,

Illne ss a nd

death in the immediate family should be the only reasons for a stud ent
t eacher not appearing at the coop e r at ing schoo l--be sure to in form t he
student teachers."

This has not been a problem during the first year of studen l
teaching at the College of Southern Utah .

However, this could be a

serious problem if the college supervisor r•ave led 120 mi les t o f ind
th e studen t teacher out of th e school .

'Hn.s sta tement was placed in

t he guide , "St udent teac he r s should in f ofm t ne college su pervisor in

cases of illness or other serious problems that would cause the studen t
teach e r to be absent f rom his assignment."

B.

The evaluation team felt that th e first visit to the student

teach e r by the college supervisor should be an announced visit rather
than an unannounced vis it.
11

The first visit was changed to be an

announce d visit " in the guide.

A former student teacher at the Coll ege

of Southern Utah wrote that when student teachers are far away from
campus it woul d not hurt to let th e cooperating teacher know each
time in o rd er to avoid making trips when t he student teacher is absent.
Th e cooperating teacher would not need to inform the student teacher .

Thi s

commen t is particularly applicable to the situation at the College of
Southern Utah where distance between cooperating schools may be over a
hundred miles.
C.

The revised guide included this comment.

The observation team approach, using a member from the Education

Division and a member from the business education staff to observe student
teacher~

was crit ici zed by several team mem bers.

"Impracti ca l and unnecessary.

One team member wrote,

Business Ed uc a tion teacher should be a

special i st in methods and have comple te understanding of psycholo gy i n volved in teaching skills."

Ano ther team membe r commented ,

11

l s this how
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it is working and in actual practice?

Seems like

~aste

a

of time to

have rwo s upervisor s observing one stu de n L teacher. 11
~he

College of Southern Utah has b ee n work ing under this policy.

Several pr oblems have resulted in schedul ing team visits to the coop erating
schoo ~s.

Normally, the team has been able to make one v isit to gether

s~parate

and

visits were made by both the busin ess e ducation s up ervisor s

and a seconda ry supervisor fro m the Education Division.
Divis.on a t the College woul d prefer
In actordancc with th e policy of

LO

Tho Educ ati 0n

sponsor at least one team vis1t

Lt1~ Edu~atiur,

Division, the t eam vi&its

will le a part o f th e stud e n t teac hing progr am at the College of South ern
Utah.
I.

One membe r of the evalua ti on team felt that t he college super visor

shoulc be introduced to the class by the student teacher.

He stat es ,

"Don't you think it is less disturbing to students if they kn ow who you
a r e?

The way of introduction may be questionable, but unl ess the stud en ts

know )Ou already, an introduction would seem advisable."
The liter ature stated that the schools often have so many
visit~s

that intr oductions inte rr upt the prog r am.

shoul d b e as incon s picuous as possible.

The superv i sor

Most of the student s will sens e

that be col lege supe r v isor has a connection with the student te acher
witho t.t: a ny fo rmal introduction.
E.

A guideline requesting the studen t teacher to present the col lege

supervi.s o r with a lesson plan was suggested by one team member.
teach~s

the

d a~'s

guide .

" Stud ent

should provide visiting college supe r v isors with a lesson plan of
activities ."

This guidel ine has been i mplemented int o the
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Conferences with Stude nt Teachers and Coo perat i ng Teachers
A.

Several team membe r s comment e d on t he t hree-way conf e r e nce wi th

the student teacher, cooperating teacher, and t he colle ge supervisor.
One person wrote , "Good , but usual l y no t prac ti c a l. "

Ano ther t eam member

i ndicated, "At least the student should b e t al ked to, or conferr ed wi th .
Sometimes, or many times , the thr ee-way conference is i mpossib l e . ' 1
~hpo retically,

the practice is ideal, but college supe r visors at the

College of Southern Utah have found t ha t bec a use of s chedules o f the
t hree part ies concerned, the three-way conference does create a probl em.
B.

Favorable comments were given f o r t he f inal c onf e r e nc e with the

student teacher.

During this conference the co ll ege s up e r v i sor evalu ates

w1th the stude n t teacher the ocudent te a chi ng expe r ienc e , appri ses th e
student t(;acher of the recommend ation that wil l be pl aced in h is plac e ment folder , and infor ms t he st udent of hi s g r ade .

Stude n t Teach ing Sem ina r Clas s
A.

A commen t o n when t he s em ina r cl asse s we r e to be he ld was asked

by one team member .

' ~ i ll

t he studen ts be r e l ea se d from their tr a ining

stat i ons that day or wi ll t he s e semin a r s be he ld on Saturday? "
issue has been debated a t th e Co ll ege o f Sou thern Utah.

Thi s

During on e

quarter, the s t udent s were bro ug ht to th e c ampu s every Monday for a
three o'clock sem in ar meeting.

This ty p e of schedule for seminar mee t-

ings kept many student t e ach e r s away f rom their cooperating school s on

Mondays because of t he d i s tanc e f r om the c ampus .
student teac he r s was ano th e r d i s ad v ant age .

Travel expens e f or the

The college super v isor s at

the College have propos ed three semi nar mee tings

be organized .

The

first meet ing would be held before the student teachers a r e sen t t o the
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cooperating s choo l s .
0f the quarter.

The second meeting \<Ould be held during th e middle

The th ir d meet ing would be held after th e student t eaching

had been completed .

Additional seminar meeti ngs could be scheduled on

Sa turdays i f the need should arise.
B.

The use of the tape recorder to tape actual classroom situations

for replay in the seminar group rec e iv ed contrasting opinions .

One person

'"··r0te, "I ques tion thi s prac'!:ice b ecause I t el ieve that the use o f tap

d recordi ng a pparatus will inhibit student teache rs."

Two other

Learn memb e rs thought that tne ide a was good ..

Thi s practice was followed at the College of Southern Utah .
The stud en ts commented favorably on the device ..

Some of the comment s mad e

by the stu de nts were on lit tle mannerisms of speech that they did not
know they wer e using .

The students reported that the mannerisms were

distracting from the lesson and that through the use of the tape recor der
these di stract ions were made known to them.

The use of tape recordin gs

wo rked very well in this situation and will continue t6 be a par t of
the semi na r c l ass .
C.

One t eam member suggested that th e college supervisor use a

portable tape recorder to record the lesson he observes and then pl ay
port ion s back to the s t udent teacher for evalua tion.
was written into the gu ide under the caption

This suggestion

of ''Conferences with

Student Teachers ".

Eva luation of the Student Teacher

A.

One team membe r wrote concerning the assignment of the student

teachi ng grade, "I have r eally fou nd it helpful to have students indi cate
the ir own grade and why."

Thi s pers on included a form that he use s as

< finnl examination which asks th e student the fol lowing question s:
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1.

What kinds of things have you done in the classroom to

contribute to the total learnin g situation?

2.

What gr ow th have you made?

3.

What obstacles have you overcome?

4.

If you were working on an A - B - C - D - E basis, what

grade would you give yourself for this experience?

This will not

. •cessa rily be the grade you wil l rec • ive.
5.

Why do you think you should receive the grade you have

given yourself?
B.

Two team members suggested that the cooperating teacher pl ac e

a lett e r of recommendation in the file of the student teacher in addition

to the letter written by the college supervisor.

This suggestion has

meri t and was written in the guide.

Letter of Instructions sent to th e Cooperating Teacher

(Addendum, Appendix B)
A.

On e person made the comment,

11

Th i s letter s trikes me as being

too long, I believe that it would be better to include part 3 in a
separate enclosu re or memo to be sent later on.

11

The letter was a

three-page letter to the cooperating teachers explaining an overview
of the student teaching program, evaluation forms, and suggestions to

guide the student teacher.

The letter has been revised, shortened, and

part 3 has become Enclosure 2 to the letter.

The revised letter and

the enclosures are found in Appendix B.
B.

The following instructions were suggested to be offered to

coope rating teachers in addition to the instructions mentioned in the

first draft of the guide.
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l.

Pa rtici pat e, if poss ibl e, in Parent Teache r Assoc iation,

Parents' Night, Open House, or something simi l ar.
2.

Mainta in under t he s up erv isi on of cooperating teache r - -all

a tt e nd ance records , financi a l r ecords, lib rary records, and all the

other trivia for which teachers are usually held responsible .
3.

Assist cooperating teacher (or other faculty members)

Lhaperoning stud ent soc ial s, a t hletic events, etc.
One person wro te co ncerning the tirr;e r11he n the st udent t eacher

oo k over the responsibility of a class :

"It has been ITIY expe rience

tha t ma ny s tudents need an opportunity to do some observing after the y
have had the pr iv ilege of teaching for a few da ys- - their observation s tend
to take on new mean in g -

Also , many students dive into their te ach in g

wi. th such enthusiasm that they tend to overdo themselves physically ;

on others, th e tension and mental strain of th e first f ew days get th em
somewhat ' tied up. '

I personally fee l that the establishment of a

minimum numb er of hours that the student must teach , with encouragement

to the coo per a ting teacher to l e t the student teach as many hours over
and a bove the minimum as possible would be a better policy. 11
The experience the college supervisors of business education

student teachers have had at the College of Southern Utah in regard

to

observational time of student teachers has been that the student tea chers
have been put before the class too soon, perhaps the second day.

Mor e

time is needed for observation as the cooperating teacher should be a
master t eacher from which the intern can observe correct teaching
techniques .

This suggestion wa s incorpor ated into the instructions to

cooperating teachers which is found in Appendix B, Enclosure 2.
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D.

Encl os ur e 2 of the l e tte r of i nst r uc t ion s t o c oop eratin g

t e ache r s, whi c h c ont a ins t he midt e rm evaluati on form, received thi s
comme n t fr om o n e t e a m membe r , "I fee l that you would get a better

re s p on se f ro m the c ooper at ing teac he r if a f orm or checkl is t we r e us ed .
Most t eache r s wou ld be too busy or involve d t o answer this evaluation
the way you want it done."
Th i s f orm was used su cces sf u ll y f or fo ur qua rt ers at th e
~cJle?n

o f Sout h ern Ut a h .

Ther e we r e r e tu r ns on e very st ud en t t each er ,

and t he r e wer e no compla i n t s mad e t o t h e college s upe rvi so rs conce rn ing
th e eva l ua t i on f orm.

Student teache r s r ece i ved an effective critique o f

the ir t eaching bec a u se th e stude n t teac her s we r e g i ven comme nt s on what
they were doi n g ri ght or wro ng i n stead of a "ve r y go od,h " good,"
r at i n gs.

11

fair,

11

This t ype of f orm wil l c on t inue t o be us e d for a midt e rm

eva luat ion .
E.

Enclosu r e 3 of the l e tt e r o f ins t r ucti on s to cooperating

teach ers con t a ins the f in al evaluat i on form , a nd an evaluation team
membe r commen t e d,

11

lt mi ght be well to gi v e ope rationa l definition s to

what is meant by " outstanding , 11 "v e r y good, 11 " good, 11 "fair, 11 and "poor , "
on th e s t ude n t t eaching final ev aluation for m.
have a tendency t o ov errate stude nt teache r s .

Cooperating teache r s
Likewise, since they

hav e only l imi ted experience, with stud ent teachers (only 2-3 a y e ar
at th e mo s t) it is difficult for them to gain a sense of relative
p e r s pect i ve ."
Thi s has b e en a problem in using the form, and operational
d e f in it i on s have been dev eloped as follows :
Ou t standi ng- - a q uality t ha t ne e ds little or no improvement.
Very Good -- a qua lit y t hat is commendabl e in relationship t o
the e xperience of th e stu d ent .
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Good -- a quality that would me et t he s ta ndard of acceptabl e
teaching but that can be impr oved through experienc e .
Fair -- a quality that i s not fu ll y accep table, but with work
can be improved.

Poor--a quality that is not ac ceptable in our profession.
The following are general comments made by members of the
~va lu at i o n

team:

Ve rnon Musselman wrote , nwhat you have written correspond s

Wit h practic es in oper ation here at University of Kentucky.

I find

nothing radical, nor out of lin e, nor es pecia l l y forward looking.
would say thes e are traditional practic es .

Mr. John M. Chrisme r wr o te,
I was l ate , I

11

I

11

Read s we ll and seems sound.

Sinc e

am retu rning this guide but did not analyze it in de tail.' '

CHAPTER IV
SUMMARY AND CONCLUSIONS
Summary
Tbe t r aining of business ed ucation t eachers is of vital impor tance
1<~

mee ting th e dema nds of a well-trai ned work fo rc e fo r the t echno lo gi cal

requirements of the business world .

With th e increased demand for more

cl e rical workers, the demand for compe t en t business instructors also

increases.

This is not a time to relax standards or quality of t eaching

pe1sonnel .

Th e refore, the c oll ege supervisor has an important role in

supe rvisi on of the student teache r during th e student teaching inte rns hip.
The student teaching internship is a period of time to test the
pr osp ective teacher to discern if the candidat e meets the qualificati ons
of a business t eacher .

If th e student teacher has weaknes s es that can

be strengthened to meet acc e ptabl e standards, the job of the college
supervisor is to aid the student in developing these standards.
The college supervisor is not alone in supervising and developing
the prospective teacher,

The college supervisor works with and through

the cooperating teacher, principal, and other school personnel with whom
th e student teacher may have contact.
The responsibility of understanding the roles that each of the
school personnel play with the student teacher must be understood by the
col l ege s upervisor.

With this understanding, he will be able, with t he

hel p of the school personnel , to s ucces sfully guide the student teache r
through t he internship .

Another essential responsi bi l ity of t he c ol l ege supervisor i s t o
know e ach c oope rating scho ol 's program , f ac ·

ies , and bus i ness t e a chers .

This knowl edge will aid th e coll ege supervis or in recommending p l ac ement
of a studen t i n a situati on t ha t wi ll gi ve th e student the gr eat est
development.
The coll ege supervisor's role takes him into human relations.

He

must be able t o perceive the feelings of th e student teacher and the
:o~p e rating

t e ache r .

With a delicate touch of di pl omacy , he must be

t c t • • ~ge problema that may aris e between t he s t udent t e acher and
the cooperat i ng s chool.
The co ll ege supe r visor mus t keep cur r en t in the fi e ld of business
ed ucati on and in s e condary t e aching me thods and mat e rials.

He shoul d

encourage the s t uden t teache r to deve l op l ess on plans tha t will incorp ora te a variety o f t e aching experi ences .

Th rough v isits to the cooperating

schoo l and through student teaching seminar classes, the supervisor will
be abl e t o he lp th e student overcome st e r eotyp e t eaching .
Eva luat i ng th e student t eaching expe ri e nc e with the student teacher
is an impor tan t r e sp onsibility of t he coll ege supervisor.

Cooperating

t e a chers shoul d be encouraged to counsel with the student teache r c oncerning the student's streng ths and weaknesses.

A midterm evaluati on

of th e student teacher indicates to the student his areas of teaching
t hat need to be improved.

The student should be encouraged to con-

tinually make self-evaluations of his lesson plans after instructing a
c lass.

Th e college supervisor should conduct an oral evaluation with the

student at the conclusion of the internship.

Conclusions
The evolution of innovations in the student teaching program is
slow because of the number of peopl e involved in this program.

Some of

the cooperating schools are easier to administer the student teaching
program than are other schools.

Therefore, a modification of the program

will have to be adopted to fit the philosophies of some cooperating
~choo ls.
~u dure

Diplomacy must be exercise d by the c ollege supervisor s to

secure ties be tween the college and these cooperating schools .

Since the business educat ion staff a

the Coll ege of Southern Utah

has had no previous experience in supervising studen t teachers, the
guidelines have aided the staff in setting standards and policies in
administering the program.
The guide has been used for four training periods.

Although

the gui de has not been followed rigidly, the guid e has help ed define
t he rol e of the college supervisor of business education student
teachers .

Recommendations

The following recommendations are suggested for further study and
improvement of the student teaching program at the College of Southern
Utah:
1.

Cooperating teachers need to be better oriented into the program

of working with a student teacher.
A.

A student teaching handbook for the cooperating teacher
needs to. be developed.

B.

Cooperating teachers should be e ncouraged to enroll in
a workshop or class i n supervising student teachers.

2.

A studen t tea ching handbook for stud en t tea chers needs to be

developed to indicate to the student t eacher his responsibilities and
procedures t o fo ll ow in the studen t teaching program.
3.

An aptitude test could be developed to screen prospe cts for

business education .

4.

The c ollege supervisors of busin es s education student teachers

need to fol low the guid e l ines that are est abl ished in order to keep
r:1E'.

program uniform and to prevent chaos.

5.

Furth er study and development of new guide lines will be needed

to meet new prob l ems and challenges which will ultimatel y arise through
the student teaching program.
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PREFACE
Teacher education programs are different on every campus where the
~~ a ining

lS

of teachers is offered.

The cause of the d i ver ge nc y in

pr ogr a~'

the result of many factors--such as budget problems , t e ac hing lo ads ,

distance to cooperating schools, the number of satisfactory training
stations, and controls placed by state departments of education,

accrediting age ncies, and school district philosophies.
Student teaching programs have evolved out of institutions doing t he

best they can with what they have.

Many of these institutions have given

birth to new ideas which have made ' the divergency of programs a healthy
situa tion over a standard program for all institutions to follow.

The

danger lies in the fact that some institutions remain stagnant and never
research to find efficient procedures for administering a student teaching

program .
The College of Southern Utah is a new institution in the tr a ining of
business education teachers.

Because no established procedures or policies

regarding the supervision of business student teachers at the College of
Southern Utah has ever been published, the writer selected this topic for
rebearch.

Educational literature offers many ideas and philosophies

concerning the training of student teachers.

The basic groundwork for

a new program to emerge should be built upon the successful work that has
previously been accomplished.

This method of preliminary research wa s

conducted and this guide was developed from a thorough review of th e
literature concerning this study.
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The College of Southern Utah is a small college loca ted in Ceda r City,
Utah, a rural area of the state, which makes distance a great factor i n
supervising student teachers .

The members of the business education

staff, which curren tly consists of three persons, have f ull teaching loads.
The business education staff have agreed to cooperatively administer the
supervision of student teachers under the direction of the Division of
:'c'.uca ti on.

Each staff me mb er will have the opportun ity to te ach a

bus i ness educ ation methods course so that he will bec ome acq uain ted wit h
business students entering the secondary educat i on pro gr am in business

education.

Addit ional tea ching help has been budgeted to aid in lower

division classes in business education .

This aid wil l enab l e the present

staff to allocate more time to the upper division program.

Th e ideas a nd philosophy in this guide have been selected for the
c ollege supervisors of busin ess education student teachers to utilize

in establishi ng policy and procedures in working with students at the
Coll ege o f Southern Utah.

Through actual trial of the guide and

inc r eased insights into the training of business t e achers, the guide wil l

be revised to meet the needs of the student teaching program at this
College.

58

TABLE OF CONTENTS
Relationship of the Business Education Depar tment
with the Education Divi sion ••.. . . . . .... . . . ..•. • . .• . .. . .• .•. . . .• • 59
c:.:a li f i ca tions of a College Supervisor .. .. • ..•. . .. . •. , . • . . . • . • • • . . •

60

De fining the Supervisor's Role with the
Student Teaching Perso nnel ..• •••• . ••.. ..•.. .•...•. . .• •• ••• •••. .. 60
Selection of Stud ent Teaching Centers . . ...........................•.. 62
Se le ction of Coope r at ing Teachers ....•..... ...... ..........•..•.•.... 63
Assignment of Student Teachers to

Cooperating Teac hers .......... .. ....•....... . ........ . ...... . ... 64
Visi t s and Obse rvat ions to the
Cooperat ing School •....•. ........•... ... ... . • ...... ...•. .. .... , . 65
Conferences with Student Teachers and
Coope r at ing Teac hers ....••........••..•••.............•......•.. 66
St udent Teac hing Seminar Class . . .•...•......... .. . . ... •. . .•... . . ... .. 67
Evaluation of Student Teachers . • • • • • • • • . • . . . • • . . . . . . . . . . . . . . • • • . • . . • . 6 7
Appendix A
Survey for Cooper a ting
School, List of Cooperating Schoo ls,
Map of Cooperating Schools Surround ing
College of Southern Utah •••.•••••.•..••......••.......••......•. 69
Appendix B -- Le tter to Cooper at ing
Teachers, Enclosures: CSU Teacher
Educ a tion Policies, Midterm Evalua tion
Form, Final Eva luation Form ••••••• . •.••••...•. .........• .. . • ... . 74
Appendix C -- Summary of
Supervisor 's Visit .••.. • ... .•••.••..... ......•.. . ... .. ..•.•••••. 87

59
Relationship of the Business Education Depar t ment t o t he Edu ca tion Div i sion
A.

Business Education majors will r egis ter and be assigned an

advisor through the Divi s ion of Bus iness .
B.

Be fore a Business Educa tion student i s admitted into the
secondary education progr am, th e student will be screened
by the Education Division . The following tests will be
administered the last quarter of the student's sophomore year :
1.

Education Qua l ific a tion Test (Th is te st wa s devised at
the Coll eg e o f Southern Ut ah to measure pr ofic i ency in th
academic area s of English , bio logical s c i ence , physical
science , and social science . )

2.

Ha ndwriting and speech tests (These test s we r e devis e d
by t he Education Division of the Coll ege o f Souther n Utah. )

J.

Persona lity Test (This test is the Minnesota Mult ipha si c
Personality I nventory , published by the Psychologic a l
Corpora tion.)

4.

Aptitud e Te st (This test is the Scholastic Cooperative
School and College Ability Te s t, published by the Educ at iona l Testing Service.)

5.

Medical Examina tiona

In addition to the tests the student must maintain at least a

2 . 5 grade point average.

A f i ve - member committee compos ed of

two members f rom the Education Division and three members from
the academic divisions act as a Se l ective Admissions Committ ee .

This committee examines the results of the students' t est score s
and the students' course records.

Af ter careful examination,

the committee recommends one of the following ac tions :
1.

Full status--the student may proceed into h is prof essional
education courses without any delay.

2.

Provisional status--the student must make up any deficiency
in areas of weaknesses. Full status may be reac hed by
extra course work and/or increase in grade point average.

3.

Deferred status--the student has several deficiencie s in
areas that would tend to make him a weak teacher . The
student is not allowed to continue in the teacher educ a tion
program until improvement of these weaknesses has bee n

indicated.
admission.
4.

At thi s time the student may apply for re-

Decline status - - the st udent has been refused by the commit t ee
to continue in the teacher education program. Couns eling
the student into another area of s t udy is recommend ed.
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C.

Th e Educ ation Divi s ion co op erates by offe r i ng cour s es i n
profeSsiona l education Which wi ll comple t e the qualificat i on s
for the st a te teaching certi f icate .

D.

The Education Divisio n will contac t t he coopera t i ng s chool i n
pl ac ing student t e a che r s i n t he v a r i ous se condary schoo l s in
the area.

However , suggestions on a ssigning t he s t udent te ac he r

to the cooperating teacher are made to the direc tor o f stud e n t
teaching by the college supervisor of business educ a tion befor e
the director contacts the cooperating school .
E.

The college s up e r v i so rs f r om both t he business depar t men t
and the Educa ti on Div i sion work a s a t eam in observing t he s· _
den t tea ch er .

Qualifications of a Co llege Supe r v is or
The co ll ege supervisor sho uld have the f oll owing qua li fic a tions :
A.

Experienc e in t he se c o nd ary s chool s t each ing most of the business

s ubjec t s .
B.

A master's degree or mor e .

C.

Genuine interest in t e acher educ a tion and a v i ew of publ i c
school tea chers a s be ing c oll eague s .

D.

Per sona li ty trai t s o f tact , op e n-mind edness, since r ity ,
and emp athy.

E.

A reservoir of teac hing methods and abilit y to imp a rt t he s e
methods to the student teacher .

F.

An understanding of human relations and a compr e he nsio n of

the role of each per s on concerned with the stud en t t e aching
experience .

Defining the Supervisor's Role with the Student Teaching Pers onnel
A.

Director of Student Te aching
1.

The college supervisor's position is under the direction of
the director of student teaching.

2.

The supervisor will select the cooperating schools a nd
cooperating teac he rs that Will give the mo st effective
student teaching experience. This informa tio n will be
offered to the director of student t ea ching fo r t he
placement of studen t t e a c he r s .
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3.

The primary role of the supervisor wit h t he d1rector will
be to recommend an assignment of a student teacher to a

particular cooper ati ng school,
4.
5.

The supervisor should inform the director of any problems
that may ari se in the coopera ting school ,
The supervisor should assist the director in any report s ,
meetings, workshops, or visitations the director believes
are necessary.

B.

District Administration

1.

Usually the director of st udent tea ching will have more
contact with the district admin i s trat ion than the colleg e
supervisor.

2.

The supervisor may be called upon by the district administration to act as a co nsult ant in planning school pl ants,
curriculum, or office equipment.

3.

The supervisor may be utilized in helping the administration
write handbooks and conduct workshops on supervising
studen t

C.

teachers.

Principals of Cooperating Schoo ls
l.

The principal is a key person in the student teaching
program. Ideally, the principal's role in the student
teaching program is to:

a,

Crea te a favorable att itude within the school and the
community toward the student t eaching program.

b.

Recommend and encourage the best qualified teachers
to participate as cooperating teachers in his school.

c.

Acquaint himself with the policies of the teache r
education program.

d.

Orient the college supervisor to the school plant,
policies, and resources of the community.

e.

Accept the student teacher as a member of his fa culty.

f.

Assis t the student in find ing living accommodations
and keep a watchful eye on the student's welfare while
the student is assigned to the community.

g.

2.

Arrange to acquaint the student with the principal's
role in the school.

The supervisor should receive permission from the pri ncipa l

to observe the s t udent teacher befor e enter ing t he cl a ssroom.
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D.

Cooperating Teachers
1.

The relationship between the cooperating teacher and the
college supervisor should be one of equal status.

2.

Professional ethics shou ld be pra ctic ed by both parties.

3.

The supervisor should help the cooperating teacher work
out realistic goals for the student teacher.

4.

The entire responsibility of supervision should not be
given to the cooperating teachers; therefor e , the supervisor
will make at l east three visi ts to the student ce ac hing
station.

5.

Workshops and college credit classes for the purpose of
improving the supervision of student teachers are offered
at the College for cooperating teacher s.

6.

The supervisor should offer consultation about the cooperating teacher's program only when asked by the cooperating
teacher.

E.

Student Teachers
Before the student teacher arrives at his coopera ting sch ool,
the supervisor shou[d orient the student to the training

experience. A student teaching handbook is an excellent
aid in helping subdue the fear of the unknown.
2.

The supervisor's role with the student teac her should be
one of a good friend, a counselor, a person that can build

confidence and help the student to release his full pot entialities during the student teaching process.
3.

Constructive criticism should be made to the student teacher
to help him to strengthen his weaknesses and to try new
approaches to his teaching.

4.

During each visit to the school, the supervisor should,
if possible, hold a three-way conference with the student
teacher and the cooperating teachers.

5.

Seminars for the student teachers should be conducted at
least every three weeks to enable the students to bring
out problems they have encountered and for the seminar
class to suggest method s that may be used.

Se l ection of Studen t Teaching Centers
A.

The supervisor should have current information of the cooperating
schools surrounding the college campus . This information would

63
indicate which schools would be most eff e ctive f or tr aining
stations. A survey should be made to ascertain the followin g
information:
1.

Business subjects offered in the curriculum.

2.

Number of sections of repeat classes in the curriculum.

3.

Class organization on semester or full-year basis.

4.

Class enrollment in each business subject.

5.

Textbooks used in the class.

6.

Instructor's name for each business subj ect.

7.

Office machines used for instructiona l purpose.

8.

Typewriter ratio of electrics to manual.

9.

Selection of typewriters used for instructional purpos es .

The questionnaire used to obtain this informa tion i s f ound i n
Appendix A.

B.

The supervisor should select schools that are progressive and
will allow the student teacher to be creative and develop
self - expression.

C.

A cooperating school should be equipped with modern office
equipment.

D.

The size of the school and the size of the business educa tio n
department are contributing factors in selecting a cooperating
school. The re are high schools in southern Utah that are a t
the present time too small to carry on an adequate business
education program.

E.

The staff of the cooperating school should have high morale
for their school.

F.

The secondary schools of southern Utah are listed in Appendix
A. A map showing the relationship of distance from the CSU
campus is also found in Ap pendix A.

Selection of Cooperating Teachers
A.

The supervisor must know the cooperating teacher's philosophy ,
att itudes, and cap a bi lities before recommending the assignment
of a student teacher to a cooperating teacher.

B.

For a business teacher to qualify as a cooperating teache r,
the teather must be :
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C.

1.

Fully certified.

2.

Teaching his second or more year in h is present school.

3.

Pro fess ional in h is a t tit ude towar d bu s i ness education and
the field of business education.

4.

De sirous of hav ing a s t udent t eache r and possessing the
a bility to work with a s tudent teacher.

5.

In harmony with the administration and faculty of his school.

6,

Effective in his t eaching met hods.

After the initial experience of a cooperati ng t e ac her training
a student teacher, the co ll ege supervisor will be able to furt ~er
evaluate the effectiveness and attitudes o f the cooperating
teacher for future work with student teachers.

Ass i gnmen t of Student Teachers to Cooperat i ng Teachers
A.

The co ll ege supervisor will recommend to the director o f
student teaching the ass ignment of a stud ent teacher to a
cooperating teacher.

B.

Assig nment s for student teachers will be establis hed from three
weeks to a month prior to the reporting date to the cooperatin g
school or by lett er before the stud ent ' s arrival at the school.

C.

The facto r s in which the co ll ege supervis or shou l d consider in
ass igning studen t teachers are:

D.

1.

Would the student teacher work be s t in the junior high
school or the senior high school?

2.

What business subjects would the s tuden t teacher prefer
to teach?

3,

Under what type of cooperating teacher would the student
teacher work best--ma le, female, personality typ e?

4.

What obligations has the student in his own person a l li fe -family, part-time job, course work, transport a tion?

The Business Education De partment of the College wi ll send a
letter to the cooperating teacher a fter the teacher has a cc epted
the student teacher . The purpose of this lett e r is to build
good will and to further explain the philosophy o f the stud en t
teaching program. A copy of this letter is in Appendix B.
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E.

Schoo ls that are beyond commuting distance r o t he campus will
pose the problem of finding living accommodations for the
studen t. Princip als of cooperating schools will be asked to
help obtain s ui table living qua rters away from the c ampus .
Students will be requ ired to pay their own board and room.

Visits and Observations to the Cooperating School
A.

The number of visits mad e by the col l ege s upervi sor to t he
cooperating school wi l l depend on the number of st udent
teachers that must be supervised, the distance the supe rv is or
must travel, the need for supervision of particul ar stude n ts ,

and the teaching load assigned to the supervisor. Howeve r,
a minimum of three visits should be made t o the cooperating
school. Additional vis its will be made if the situa tion shoul d
demand more visits.

B.

The s upervisor wi l l have to be relea sed from part of his
teaching load t o adequate l y supervise the student teaching
program . The ideal s itua t i on would be to release the coll ege
supervisor one day a week for s up erv ision. The supervisory
load of a col lege supervis or should be equa ted to one credit
pe r student teacher.

C.

The first visit to the student teacher should be a n announc ed
visit. Subse quent visits should not be announc ed. The
unannounced visit will tend to find the student teacher in a
more natural environment. However, i f the supervisor ha s had
pr evious visits where there ha s been no display of actual
teaching -- such as te s ts, assemb lies , or study period s; then

the college supervisor should check with the cooper a ting teacher
before making a visit . Cooper a ting schools over a SO-mile
radius of the campus should be contacted to ascertain if th e
normal school progr am will be interrupted on the day the
supervisor plans to v isit.

D.

The observation visits to the cooperating schools will be made
with a team approach as much as possible. The team will consist
of a college supervisor from business education and a member of

the college's secondary education staff. The business education
supervisor will be a specialist in subject matter content and
the secondary education member will be a specialist in method s
and psychological skills of teaching.
E.

Before the supervisor visit s the classroom, permission from

the principal of the cooperating school should be obtained.
Th is procedure is for the building of good relations, and t o
let the principal know the supervisor is in the school.
F.

The college supervis or shou ld try to arrive at the schoo l be fo r e
a clasS begins.

The supervisor should be a s i ncons picuous as
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possible in the classroom. Student tea chers should be advised
t hat introdu c ing the coll ege s uperv i s or to the c l as s i s not
advisabl e.
G.

Student te achers s houl d i nfo rm t he c ollege s upe r visor in
cgse s o f illness o r dther serious pr oblems that would caus e the
s tudent te ac her to be a bsen t f r om his assignment .

H.

S tudent tea che rs should provide visiting college supervisors
with a lesson pl a n of the day's activities .

Con f ere nc e wit h Student Teachers and Co oper ating Teac hers
A.

A conference with t he st udent teacher should be held t he same
day as t he vis i tation during which emphas is should be placed
upon the strengths and weaknesses of the student teac her.

B.

Three-way confe r ences with the s t udent teacher, cooperat ing

teacher, and coll ege supervisor should be held . After each
visit to the training station , eval uation of the teaching
e xperienc e

~vill

be under close critique when viewed from all

three parties.
C.

To have an effective and rewarding confer ence , the supervis or

should conduct a wel l -organi zed confe r ence.

Whe n conducting

a confe r e nce, t he s uper visor sho uld :
co nt~e n ts.

l.

Star t in t erviews with positive

2.

Str i ve to let the student de.r ive a sol ution to his own

prob1 em.
3.

Ge t the stud en t t o talk a bout his expe r ie nc e s.

4.

Be a l i stener ; eva l ua tion will take pl ace a s a result of
intelligent list e ning a nd responding.

5.

Encourage the student to look for pos i t i ve e lements in
te aching .

6.

Initi a t e aC tio n in r egard to improper dress and grooming ,
inadequate pr e pa ration, or unprofessiona l behavior o f a ny
k it\tl.

D.

The college superv i sor may utilize a port a ble recording machine
tb record portions of the student's lesson and then r e play the
tape with the studen t for eva luation .

E.

A final confer e nce at the co nclu sion o f the student teac h ing
t ra ining should be conduct ed . At t his confere nce t he co llege
superviso r sho ul d :
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l.

Evalua t e with the student teacher his student teaching
experience.

2.

Apprise the student of the re commendat ion that will be
pl aced in his placement fo lder.

3.

Inform the student o f his grade .

Student Teaching Seminar Class
A.

Because of t.he dist a nce of commu ting back t o the campus, a
minimum of t hree group seminar meetings will be conducted

by the college s up e r v isor during t he ten l<eeks of student
teaching.

B.

Sem inar meetings should be well pl a nned and used to identify
problems that a re common to the group. However, st ude nt s
shou ld have t he opportunity to express s igni ficant probl ems
that the group may gr asp a nd help offer so l ut i ons.

C.

Each student will be presented wit h a record ing tape and
asked to record several lesson s while student teaching. The
student will select a less on to be a nalyzed and e valu ated by

D.

Topics and seminar activities that may be discussed or be
assigned as individu al student r e ports are suggested below:

the seminar group.

1.

Professional ethics.

2.

Classroom management and discipline.

3.

Successful procedures in planning.

4.

Achieving flexibilit y in teaching.

5.

Motivation for effective lea rning.

6.

The job interview.

7.

Getting ready for the first week of school.

Evaluation of Student Teachers

A.

The cooperating teacher has the responsibility of evaluating
t he student's work i n c l as s and holding conferences with the
student to evaluate his work .

B.

The student teacher should be encouraged to make a self evaluation of each less on pl an list ing t he st r engths and weaknes,es of his te aching . Th e s tudent may be required to keep a
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teaching log of his ex perience .

These experiences c ould be

reviewed in the seminar class .

C.

The cooperating te acher should evaluate the student's teaching
a bility at the middle and aga in at the end of the training
period . Forms for eva lua ting the student should be filled out
in a conference session with the student and sent to the college
supervisor. The midterm and final eva luation fo rms for

cooperating teachers are listed as enclosures to the letter found
in Appendix B. The final evaluation form will be placed in
the student's placement file.
D.

The co llege supervisor wil l observe the stud ent teacher a
minimum of three vi si t s.

During these visits the co l lege

s upervisor will e valua te the student ' s effectivene ss with the
c l ass . The college supervisor should giv~ to the student a
c rit i que of his teaching thr ough a c onfer ence s ession .

E.

A check sheet is adva ntageous in writing a critique o f the
obs ervation. This list will r efresh the mind of the super visor on the points he should observe. After the observation
the s upervisor cou ld use the sheet as an aid fOr an oral

evaluat ion with t he st udent .
obse r vat i on

F.

Vl S~ts

A checklist used in eva lua ting

is fo und in Appendix C.

The college supe rvisor has the responsibility o f a ssigning
the grade for student t eac hing which will be based on his
obs e rvations, evaluation of the coo perating teacher, and the
student teaching seminar class.

G.

Th e college supervisor will write a recommend a tion for the
st udent placement fi l e. Th i s recommendation will prob a bly
be the mo st i mportant document in the s tudent's file .

H.

Cooperating te ache rs shou ld be encouraged to write a letter
of recommendation for the student teacher and have the
letter placed in his s t ud en t placement file.

Ap pendix A
Survey for Cooperat ing School
List of Cooperating Schools
Map o f Cooperating Schools Surrounding
College of Southern Utah

QUE S T I 0 NNA I Rb
'lame of High School_ _ _ _ _ _ _ _ _ __ _ __ _ __ _ _

Enroll ment ______________
Ti t le____________________________

lame of Pe rson Completing Form -----------------------------Ple ase complete the chart below concerning your hi gh s chool busines s education cur r i cul um:

Bus iness Subje cts
Taught

No, of
Sections

Semester (S)
Fu ll Year (F)

Tota l
Clas s
Enrollment

Textbook and
Pub l i sh i ng Company

Teacher

1,

2,
3,

4.
5,
6,
7,

8,
9,

10,

11 .
12 ,

-..J

0

Ques tionnaire Continued
"'•as e indicate the number of typewriters in your department:
Roya l

~1anual

I BM

~1ode l

C

Underwood Manual

IBM Selectric

Remi ngton Manual

IB~1

Olympia Manual

Royal El ectric

Other

Olympia Electric

(Ple ase Specify)

Executive

Remington Electric
Other

(Please Specify)

Ple ase check the office machines you have access to in your department :
Ten Key

Spi rit Duplicator

EDL Skillbuilder

Rotary Calculator

Offset Duplicator

Tachistos cope

Key Driven Calculator

Stencil Duplicator

Machine Tr anscri pt i on

Photocopier

Other (Please Speci f y)

Printing Calculator

_

______ Bookkeeping Machine

"....
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LIST OF SECONDARY SCHOOLS SURROUNDING CSU
Mileage
from
School

~

l .

Cedar City High Schoo l

Cedar City

Iro n

2.

Cedar City Junior High School

Cedar City

Iron

0

3.

Parowan High Schoo l

Parowan

Iron

19

4.

Dixie High Schoo l

St. George

Washington

54

5.

Woodward Junior High School

St. George

Washington

54

6.

Hurric ane High School

Hurricane

Washington

41

7.

Enterprise High School

Enterprise

Washington

43

8.

Beaver High School

Beaver

Beaver

53

9.

Milford High School

Milford

Beaver

63

10 .

Panguitch High School

Panguitch

Garfield

62

11 .

Piute High Schoo l

Junction

Piute

82

12 .

Kanab High School

Kanab

Kane

81

13 .

Valley High School

Orderville

Kane

56

14 .

Delta High School

Delta

Millard

133

15.

Millard High School

Fillmore

Millard

111

16.

Richfield High School

Richfie ld

Sevier

120

17.

Bryce Valley High School

Tropic

Garfield

84

18.

Lincoln County High School

Panaca

Lincoln (Nev)

76

19.

Vir gin River High School

Mesquite

Clark (Nev)

101

20.

Las Vegas High School s*

Las Vega s

Clark (Nev)

186

*There are five senior hi gh schools in Las Vegas, Nevada
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Delta

MAP OF SOUTHER N UTAH
AND
NEVADA COUNTI E S INDICAT ING
LO CATIONS OF PARTICIPAT ING
SECO N DARY SCHOOLS.

M tl ford

Panaca

....L · - ·· ARIZONA

L as

Vegas

/

App end i x B
Le tter to Coo per ating Teacher
with Enclosures:

1.

C.S.U. Teacher Education Pol icy

2.

Suggested Experiences

3.

Midt erm Evaluation Form

4.

Final Eva luat ion Form
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DIVISION OF BUSINESS
College of Southern Utah
Cedar City, Utah
84720
A. W. Stephenson
Chairman

Royden Braithwaite
President

Dear

Your willingness to work with
is very much
a ppreciated. We hope that the ex periences that you share together will
be pr of itable for both o f you .
You will find enclosed with this letter the following documents:
l. General Statement of the College's Student-Teaching Program.
This is an overview of t he program and is designed to acquaint you with
i t s natur e and object 1v es .
2. S tudent - Teacher Eva lua tion Sheets. If you wish to discuss with
t he student teacher the ratings you assign, please feel perfectly free t o
do s o . Th i s is often a good technique and provides a fine learning
experience for the student teacher. Two forms are provided to evaluate
the student's performance during the training period.

a.
wee k of

The Midterm Eva luation Form is to be filled out during the
and re turned to our of fice the same week.

This

wil l enable the student to learn of h i s weaknesses and strengths and
adjust his teaching for a better performance.

b, The Final Evaluation Form should be rated at the end of
the student teaching experience and returned to our office to be placed
in the student's placement file.
3. Sugges ted Experience for the Student Teacher. These suggestions
may be of some assistance in order to provide a complete and we ll-rounded
teach ing exper ienc e under competent supervision. If the student teacher
has th ese experiences, you will be able to comple te the evalua tion forms
objectively .
We plan to visit the s c hool at least three times a quarter to
obser ve the student teacher--a short visit the second week the student
teacher is with you , and then two longer visits during the l ater stages
of the student teaching experience. However, the work and superVision
done by the cooperating t ea c her who "orks closely with the student te acher
is far more import an t i n pr oducing a good teaching experience than the
co lleg e s upervisor's vis its . Ther e is no substitute for a good high
s c hoo l cooperating t eac her - - he or she is t he mo s t importan t person i n the
su pe r vi~' o n aspec t of the progr am, as the Col l ege is grea t ly aware.
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-2Thank you again so much for assisting us in g~v1ng our business
teacher trainee carefu l, complete , and thorough preparation to teach.
The student teacher and the Business Education staff of C. S . U. look
forward to working with you .
Sincerely yours,

A. W. Stephenson , Chairman
Busin ess Education Departmen t

Enc losures:

1.
2.
3.
4.

C. S. U. Teacher Education Policy
Suggested Experiences
Midterm Eva luation Form
Fina l Evaluation Form
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POLICY ON THE TEACHER EDUCATION PROGRAM AT CSU
APPROVED Ap ril 26, 1965

A.

BASIC PHILOSOPHY OF THE CSU TEACHER EDUCATION:
1.

All students come to CSU with the expectation to progress toward
the achievement of a full, productive, and responsible adulthood.
Many succeed with little difficu lt y, but some become frustrated
because of an inadquate background and their inability to cope
with college problems.
Our culture and civili zation in general is upgraded by the infu sion of the ci izenty with college graduates, so we have the
dual problem of improving the individual and the culture.
Our thinking becomes confused in trying to determine whether
the welfare of the individual is more important than the maintenance of "high standards,., and we are kept in a constant
state of mental fatigue when forced to make decisions · involving

this issue. we believe in the dignity and welfare of the individual, yet are forced to legisl a te against those whose backgrounds are weak--the ones who need help. We believe in the
dignity and welfare of the individual yet are forced by outside
pressures to hold to a position of "high standards ." Mentally,
we refuse to compromise, but officially we must subscribe and,
therefore, eliminate students with many mental reservations about
our ac tions. These mental gymnastics ought not to deter us

from doing what we basically bel ieve is the right thing to do.
We believe the fundamental philosophy of Teacher Education at
this college ought to be:
"TO HELP STUDENTS BECOME WHAT THEY CAN BECOME"
To implement this, then we:

1.

Need to provide opportunity for self-expression and growth
in our classes.

2.

Use a broad base to judge progress of a student in class
and help him to correct his errors .

3.

Do not eliminate students from our program because of basic
weaknesses, but we provide the student with a program to
help him correct his weaknesses and to help him meet basic
standards of ach i evement.

Some may never meet these standards

but they should not be denied the privilege of trying or
denied our help in correcting their weaknesses . In this
pro cess, many will be gu ided into other vocational channels
in which th ey might enjoy success.
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B.

SELECTIVE ADMISS IONS:

1.

All stude nt s planning to become e l eme ntary or secondary teachers
must be screened by a selective admissions program.

2.

An Admissi ons Committee cons i s t ing of five (5) faculty members
shall be appoint ed and shall i nclud e two (2) members from the
Ed uca tion Divi sio n (one of which shal l be the chairman of this
committee), and three ( 3) members represent ing other academi c
divisions of th e college.

3.

Students who do not meet the m1 n1mum requirements sha ll be
informed of their specific weaknesses and guided into a program
to help correct their deficiencies or guided into some other
field through the cooperation of the cou nseling se rvice and other
age ncies concerned.

4.

On l y those students with a GPA of 2.5 and other c haracteristics
desira bl e f or successful t e aching wi ll be admitted t o the
Teacher Ed ucation Program.

C.

STUDENT TEACHI NG :
1.

Public sc hool teache rs may be eligible to serve as

· ~ooperati ng

te achers ." However) assignments will be made on an individual
basis after careful consideration by the school administrators

a nd the co lle ge personnel.
2.

One college professor from the Education Division s hould be
appointed to serve as "student t eaching coordinator. "

He

shou ld c oord inate all st ud e nt teaching activities including
bot h e l ementary and secondary . Pla cement of all co l lege
stude nt s in the st udent t eaching program and the general co ordina tion and the e ntire st udent t eaching program would be
und er hi s di r ec ti on . He wou ld be the "contact" or the liaison

man betwee n the college and the public schools on all problems
relati ng to the s tu dent teaching expe riences.

3.

The student teaching experience involving student teachers
should come during the senior year and after other experiences

invo lving the co ll ege student in the public school classrooms.
4.

Student teacher s can be expec t ed to share responsibility in the
conduct of some "extra-curric ular" activity in the school .

Moderat ion and judgment are to be exe rcised in making these
ass ignments. Thes e shou ld not take precedence over the c l ass room expe rienc es but some "extra-c urr icular" activi t y is expected.

They should also be given experiences in admi nis trative details
s uch as ordering and issuing supplies , etc .
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5.

The cooperating teacher and the student teacher should work
together as a team. They should plan the lessons together,
handle the class together, and evaluate progress together.
Each shou l d share classroom responsibilities according to a
pre - arranged plan. Associate teachers should have an opportunity to assume full responsibility of the class, but not for
extended times nor as a "substitute" teacher except in rare
instances.

6.

College supervis o r s should work closely with the cooperating
teacher in planni ng, conduc ting, and evaluating their visits

to the classroom. They should work as a team in making the
student teaching experience as rewarding as possible for the
student teachers .

7.

Al l cooperat ing teachers should receive stipends for their
work based on a single formula.

8.

In most situations, classroom teachers should not be a cooperating
teacher more than twice during the school year.
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SUGGESTED STUDENT TEACHING EXPERIENCES
Enclosure 2

These suggestions may be of some assistance in order to provide a
complete and well-rounded te a ching experience under competent supervision.
If the student te acher has these experiences, you, as a cooperating teacher,

will be able to complete the evaluation forms objectively .
1.

During the first week, the student teacher should be learning the

names of the students and someth ing of each student's interests, backgr ound,

•nd abilit i es. He should obser ve the cooperating teach er's teaching
and techniqu es, and review the pa rticular subject content of the
unit of work being taught. He can assist the cooperating teache r by
~e th ods

g iving help to individu al students, marking papers, checking attendance,

and working closely in other ways with the coo perating instructor .
2. After the first week the student teacher should have, under the
direction of the cooperating teacher, full responsibility for the
instruction of one class. That is, the student teacher should teach the
class each d ay for the full time, make all assignments, manage the class,
mark, return, and discu ss written work and tests, assign special report s,

plan committee work, and t he like.

The student should receive additional

cla sses at your discretion until he has taken over three different subject
matter preparations . A maximum of five c l asses a day with three subject

preparations is recommended for the latter part of the training.
3. After a few days of teaching a class, some student teachers could
profit by observing you teach the class again. By using this team effort,
the student teacher will be ab l e to receive new ide as for his teaching.
Some student teachers will need this rest from the tension and mental

str ain of the f irst few days.
4.

During this quarter period, it is suggested the student teacher

engage in the following activit ies in order to gain experience in the
var ious aspects of the teaching process:

a. Prepare complete lesson plans on the material to be taught.
The student teacher should provide the cooperating teacher with a copy
of each unit and/or d a ily plan prepared.
b.

Present the day's lesson under the supervision of the

cooperating teacher.

c . Have conferences with the cooperating teacher who can bring
to his attention phases of the s tudent teacher ' s teaching that need to
be improved and offer other suggestions to ass ist him in becoming a

good teacher.

(Some cooperating teachers follow the practice of supplying

the student teacher with written comments and criticisms, a pract ic e

that is quite effective, particularly if the student teacher has sever al
c lasses in a single day with little time for individual discussion with
the cooperating teacher.)
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d. Be completely alone and in c harge of the c la ss , with but
occasional help from the coopera ting t eache r during the last two or
three weeks of the stud e nt teaching expe rienc e .
e.

Cons truc t and administer o ne or more tests or examinations

covering material that has been taught and meas uring degree to which
objectives were realize d.
f.

Mark , return, and discuss the tests or examinations and

assign student grades.
g.

Conduct drill s a nd exercises for specific purposes (as in

type writing: for buildi ng speed , increasing accuracy , increasing fing er
dexteri ty, increasing efficiency in the use of various parts of the

typewriter, e tc.)
h . Plan work with student committees . It is suggested the
student teacher should do some planning and work with a bulletin board
committee .
i.

Use audio-visual aids as an integral part of the instructional

process .

j. Prov i de for individual differences wi thin the c lass ,
differe ntiating assignme nt s and giving individual help t o slower students
and individual attention to the brighter stud e nts.

k. Make and follow-up on outside assignments. It is suggested
homework assignments be carefully planned and previewed with the class.
1.

Plan and conduc t at least one s tudent discussion, perhaps a

panel on a topic appropriate to the unit being taught.
m.

Participate, if possibl e , in P. T. A. or Parents' Night or

Open House or something similar .
n. Mai ntain wid er supervision of cooperating teacher, all
at tendanc e records, financial records, library records, and al l other

trivia with which teachers are usually swamped.
o.

Assist cooperating teacher (or other faculty members in

chaperoning student socials, athletic eve nts, etc.
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MID-TERM STUDENT TEACHER EVALUATION

Student Teacher _____________________________________________________________
Cooperating Teacher________________________________________________________
Cooperating School _____________________________ Date ----------------------A frequent complaint of student teachers is that their cooperating
teachers neglect to indicat e whe r e they are weak either as persons or as
~e ach e rs until the quarter's end--too late for them to do anything about
1t . This fo rm should prove helpful at a mid - point in student t each ing
1n taking a look at your st udent teacher to determine where he s tands
and to plan further experiences with him.
Use your own standards when answeri ng the questions. Where possible,
it would help if you can give specific incidents or statements made by
the student teacher, the classroom pupils, or other sources that make the

point.

l.

What does the student need to learn to become a better teacher?

2.

What strong point s characterize the student's teaching?

3.

Has the student been making the best possible use of school materials, facilities, and opportunities? Indicate specific instance s .

4.

Has the student shown any evidence of ability to learn from
experience? Illustrate.

5.

Has the student taught and observed in more than one subject
matter area?

6.

Comment.

Does the student appe a r to real l y understand and a pprec iate
student s? Illustrate.
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Mid-Term Student Teacher Evalua tion
2

7.

Will discipline difficulties seriously interfere with the
student's teaching efficiency during the first year of teaching?
Explain.

8.

What personality traits or habits of the student might interfere
with his success as a teacher and need to be improved upon?

9.

Has the student built some principles to guide and evaluate his
teaching ? Illustrate.

10.

What steps should now be undertaken to make the student a
better teacher?
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STUDENT TEACHING FINAL EVALUATION
(Pleas e Re ad Before Marking the Evaluation)
Ins tructions :

Before evaluating your student teache r, would you please
read the following definitions of categor i es for evaluation. A description of the categories will aid you in
your decisions concerning the effectiveness of your
student teacher.

Outstanding - a quality that needs little or no improvement.
Ve r y Good - a quality that is commendable in relationship
to the experience of the student.
Good - a qual ity that would meet the standard of acceptable
teaching but can be improved through experience.
Fair - a quality that is not a ccep table in our profession.

You will not need to show the evaluation form to the student teacher
unless you desire to show it to him. However, would you please indicate
to the student his strong areas as wel l as areas he should strive for
improvement.
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STUDENT TEACHING FI NAL EVALUATION
(Please type or use dark ink or pe nc il)

Student Teach e r ----------------------------

Date ---------------------------

Cooperat ing Teacher ------------------- Cooper a ting School ------------------Number of days or weeks trainee was under your superv i sion ------------------

I

c

Out Very
standing Good Good Fair Poor

R I T E R I A

A.

TEACHI NG PERSONALITY:
1. Is neat l y a nd ap prop ri a t e l y dre ssed
2 . Ha s p leasant voic e
3 . I s de pe ndable
4. Maintains poi se and emoti ona l stability
5 . Displ ays v it a lity a nd e nthu s i a s m
6. Is industr i ous
7 . Is cr eat i ve

B.

SCHOLARSHIP:
1.

Has wide backgroun d of factua l inf ormat i on

2.
3.

acce ptabl e Eng lish
Re a ds we ll or a lly
Spell s correctly
Writ es we ll ( c ur s i ve - manusc ript)
Thoroughly comp e t e nt in s ubj e ct matt e r

4.
5.
6.

!

Uses

a r eas:

1.

(Pl ea se
li s t
s ubjects

2.
3.

taught)

4.

c.

5.
PROFESSIONAL ATTITUDE:
1. Is enthus i astic about teaching as a
2.
3.

4.
5.

D.

profession
Takes and uses criti c ism int e lligently
Maint a in s good rapport with teache r s
and admini s tr a tor s
Shows e videnc e of ability to grow in
the profession
Reads professional books and magazines

TEACHING ABILITY:
1. Keeps cl assro om clean a nd at trac tiv e
a t mos ph ere

!

I
I
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Out C R I T E R I A
2.

Very

standi ng Good Good Fa i r Poo

Is able to di agnose student ' s difficulties and prescribe corrective

procedures

4.

Displays thoroughness in daily
planning
Uses class time economically and

5.

wisely
Is effective in drill procedures in

6.

Mee ts unexpected or unusual s ituations

3.

building skills
competently
7.

8.
9.

10.

Emphasizes basic concepts, a ttitudes
and understandings
Makes good use of motivational
devices and audiov isual a ids
Maintains good classroom control
and discipline
Displays ability to vary the teaching
routine without losing aim

E.

OUTSTANDING QUALITIES OR SPECIAL SKILLS AND AB I LITIES OF STUDENT
TEACHER:

F.

SPECIFIC WEAKNESSES OR AREAS IN WHICH STUDENT NEEDS SPECIAL HELP :

~.

OTHER COMMENTS:

~.

FINAL RATING:

In l i ght of your over all Evaluation, how do you ra te th i s student as a
!P rospec tive teacher?
Tota lly unacceptab le
4. A good pr os pec t
~l .
Barely acceptabl e
s. An unusually good prosp ect
~2 .

---

~3 .

(Date)

An ave r age prosp ect

- --

(Signed)
Cooperat 1ng Teache r

Appendix C
Summary of Supervisor's Visi t
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SUMMARY OF SUPERVISOR'S VISIT

Superv isor -----------------------------Student Teacher------------------------Date ---------------------------------PERSONAL AREAS
1.

Personal Appearan ce

2.

Speech Habits

3.

Pois e

4.

Personal Vita lity

PROFESSIONAL AREAS
L.

Knowledge of lesson

2.

Knowledge and use of basic ski lls

89
2

PROFESSIONAL AREAS

(Cont'd)

3.

Atmosphere of Room---Displ ays, bul letin boards, e t c .

4.

Quality of planning exhibited

5.

Consis t ent con t rol

6.

Use of special t e chniques

7.

Attention to individual differences

8.

Skill building techniques

9.

Other comments
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